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https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=m9428795b9df51619f7740ef9b92a2727

SESION 2 — JUEVES, 18 DE NOVIEMBRE, 16.30 —
19.30

https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=m8527946fedd352bfa0fb7c365e88497f

SESION 3 — JUEVES, 25 DE NOVIEMBRE, 16.30 —
19.30

https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=m1dca7f2669bde7920c48ba436088003b

SESION 4 — JUEVES, 2 DE DICIEMBRE, 16.30 — 19.30

https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=mab4e418fcab0798eda936b9b9f1afe59
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This is not my workshop. This is our workshop.
This is not my class. This Is our class.

What is the difference between
lteaching and learning?
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Most Valued Professional Skills
2021

(World Economic Forum)
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Problem-solving

Critical thinking

Creativity

People management
Coordination with others
Emotional intelligence
Fairness in decision making
Service oriented

Negotiation

Cognitive flexibility
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SCAFFOLDING

BODY OF LESSON

REFLECTION
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What is the
relationship
between the
Scaffolding
activity and the
Body and the
Lesson?






La calidad y la ética de
CLIL es:

es algo més que sencillamente cambiar e idioma de

para todos niveles de aprendices

no para suprimir el L1

- lﬂhe(el ceases - mkamzbnlck

I E.:u;/ - Jagunenlsvome

Dominio del afecto

PRter]

Crear un ambiente de
aprendizaje seguro

Crear las normas y consecuencias con los
alumnos

No catalogar a los alumnos
No soportar ni las burlas ni el sarcasmo

G2

Hacer que el
aprendizaje sea
explicito y visible

@

Los alumnos
visualizan y
debaten los

Contenido

1. Puedes nombrar por escrito
las 15 placas tectonicas.

2. Puedes explicar como las
placas tectonicas se afectan.

Lenguaje
3. Puedes realizar

/oW 10 FIND,

/ INFORMATION
INTHE SCHOOL, )
LIBRARY. /
V
(fn IEPAST,
——

objetivos de los
contenidos, el

descripciones cientificas con
analogias, induso para
explicar sus limitaciones.

Destrezas del lenguaje
4. Podras sintetizar las ideas de
tus compafieros.

56 mueven tan despacio tal y
como o hacen los caracoles
los vokanes inactivos se
parecen a un escudo romano
que 58 halla en of sush

PM vaticna qus la préxima

8rupcidn ocurrird en halia

puedan colisionar entre 5
56 MUeVen por encima o por
debajo ds elles mismas

S8 Convienen a magma
emiten gases.

EXPECTATIVAS ALTAS
+
ALTO GRADO DE
COMPROMETIDO

La interdependencia del
lenguaje y la cognicion

O

CLIL esS un método de ensefianza con un

Promover la reflexion critica
en los contenidos y el lenguaje

e

los niveles predefinidos.

enfoque doble en el que se usa el L1y otro/s
idioma/s para promover la maestria tanto del
contenido como la adquisicién del lenguaje segin

O

Hacer que el lenguaje
académico sea visible

e.g. patrones de conversacion, conectores,
registros académicos (e.g. tono, basado en
hechos, sin emocion, sin usar la primera
persona, frases hechas para el andlisis y los

Reflejar en el aprendizaje

Mantener una conversadidn todos los dias
con los alumnos:

<)

considerar lo que hay que cambiar para
poder seguir adelante

G

Recordar

O

Tomarse tiempo para hacer
que el aprendizaje sea
significativo

no se trata tan solo en la comprensién
fomentar las conexiones (e.g. extender y
conectar los conceptos claves

promover la reflexién critica y la auto reflexion

O

Promover la autonomia
del aprendiz

dar a los alumnos la oportunidad de elegir
ensefiar las destrezas de aprender
negociar las decisiones sobre el proceso
de aprender con el alumnado

G

v
v
\

s

Elaborar los
andamiajes para el
lenguaje

e.g. hacer mis cortas s rases y los pimafos:
repeti los suztantivos en vez de uzar los
pronombres; destacar laz razes claves; hacer una
tormenta de ideas zobre o languaje de temas
ezpediicos; loz ak

Reflejar en la
ensenanza

Y ser referente/demostrar que eres C:

un aprendiz también
g# evaluar y debatir tu propio trabejo

Elaborar los andamiajes 5
para el contenido

&.g. utilizar los esquemas para destacar los hechos
claves: utilizar los apartados: utlizar las analogias; utilizar
&l conocimiento previo para fomentar las habiidades, el
conocimiento y la comprension pravia; crear vinculos a la
vida ds los alumnos, proveer los marcos de pensamisnto
del habla y de la escritura: programar las tarsas de forma

definicionex: provesr marcos de pensamiento para
el excito y o dscurso; organizar el vocabulario en
categoras, pre-uzar ol vocabularo. .

O

Conectar con otros alumnos

Trabajar colaborativo
promover la interaccdn
como grupel

Translanguaging

e.g. induir e Listening en las
lecciones de manera limitada
y judicial; leer y/o visualizar
elementos de un asunto en
un idioma y debatir o
escribir sobre €l en otro...

G

de CLIL sobre su idiomay
cultura

e.g. mensajes por correo electrénico,
intercambios, foros, analizar la
perspectiva de un evento cultural y/o
histérico. ..

Asimetria de la
conversacion en el
aula a favor del
alumnado

més énfasis en una conversacion
frents & un discurso (Bames, 1997)

ol alumnado habla, lee y escribe més que la
profesora/el profesor

© Mehisto & Lucietto {2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This defiriton buids on a definifon by Maliers ot 3l (2007). and has benefitd from personal communication with Genesee (2010) and Frigois Martin (2010).
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Which elements
of the CLIL
approach did

you use this
week?
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Lower-Order Thinking Questions Higher-Order Thinking Questions

some

| -  cxamples of
e
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w Yes/No Which Who When Where What How Why* What if h Ig h e r -

" Q What are
y
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v
0
L order level
U@ g thinking

T o rden mtotor de onden superion questions
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@ this week?

Si/No Cual Quién Cuando Donde Qué Como Porqué* VYsi...
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Why do we learn different tenses?

) :
C

\

Lower-Order Thinking Questions Higher Order Thinking Questions

M EHC
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Yes/No Which Who When Where What How Why* What'if

v

U Is there a past, present and future tense
in English?

L
;
e
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Why do we learn different tenses?

| Lower-Order Thinking Questions Higher Order Thinking Questiis

Yes/No Which Who When Where What How Why* What'if

@ v

U Which tense is your favourite?
Why?
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Why do we learn different tenses?

M EHC

Lower-Order Thinking Questions

Higher Order Thinking Questions

Yes/No Which Who When Where What How Why*

v

Who do you talk the most to using the
future tense (in any language)?

What if

h 4 |
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Why do we learn different tenses?

Lower-Order Thinking Questions Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

When would you like to master
all three tenses? Why?

~_
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Why do we learn different tenses?

Lower-Order Thinking Questions Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

What is the verb you have the easiest
time conjugating?
The most challenging?

~_
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C Y Why do we learn different tenses?
\ wea
T
°£ Lower-Order Thinking Questions Higher Order Thinking Questi
o
u_ g Yes/No Which Who When Where What How Why*
: ¥

y How does using different tenses change the
conversations you have with your friends?
How would your conversations change if one
of those tenses didn’t exist in Engish?

~_
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Why do we learn different tenses?

Lower-Order Thinking Questions Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

Why do you think languages have
different tenses?

~_
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Why do we learn different tenses?

Lower-Order Thinking Questions Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

What if you could invent a new tense?
What would it involve?

~_
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DIVERSITY IS
ABOUT ALL OF US,
AND ABOUT US
HAVING TO FIGURE
OUT HOW TO WALK
THROUGH THIS
WORLD TOGETHER.

\
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JACQUELINE WOODSON
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Objecltives:

\

0

- Review feedback from the first session

- Consider how the Growth Mentality augments
language aquisition

sa i o

h 4 |

1 Include techniques for special needs students in
Mini-Lessons at all levels and content themes

] Debate benefits of alternative formative
assessments in CLIL methodology

] Reflect on the session




Feedback from survey:

1. How do scaffolds help your student to acquire language (not learn it)e

* By presenting a natural situation of language acquisition, i.e. a game, a conversation, a puzzle...

» | think this method helps them to be motivated.

« They speak, tfry to come to agreements, cooperate. All these abilities are key to acquiring language

* By presenting a natural situation of language acquisition, i.e. a game, a conversation, a puzzle...

« Scaffolds help the students to approach the learning process in an organised way by making them think and share,
so that they become more self-sufficient and in charge of their own development. That makes them more confident
and facilitates the acquisition of the language

1. What would you most like to be included in the next sessione What do you still have doubts about?

* Timing
« The use of the English songs for learning and practise vocabulary and pronunciaciation in Kindergarden and
Primary.

* Minilessons are great for having examples for the classroom.
« Is there aright/wrong way to group the students or it depends on the activitye
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Objecltives:
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] Review feedback from the first session

- Consider how the Growth Mentality augments
language aquisition
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d Include techniques for special needs students in
Mini-Lessons at all levels and content themes

] Debate benefits of alternative formative
assessments in CLIL methodology

] Reflect on the session
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Do you believe
that

ALL

students can
learn?
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109 Mini-Lesson A

Download 10% Mini-Lesson A
‘The Growth Mindset’

Choose Roles
Secretary shares screen
Based on the information in

table, what is the theory of
the Growth Mindset
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UPDATED EDITION

MILLION-COPY BESTSELLER

mindset

Changing the way you think to
fulfil your potential
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Minclset
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You can augment
your

knowledge base
through

studying and effort.
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Do you have a fixed or growth min dseE CONSELLERIA DE CULTURA, EDUCACION

1.

You are born with a certain amount of

intelligence and nothing you can do
can change that.

. You can learn new things, but you can’t

change your total capacity to know
things.

. Whatever intelligence vyou’re born

with, you can develop your mind even
more.

. You can augment your capacity to

learn through studying and effort.
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LAVERDAD SOBRE LAAPTITUDY EL LOGRO
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TRY THINKING...

What am | missing?
I’ll use another strategy.
Is this really my best work?

| can always improve.

Mistakes help me to learn.
| can’t do this, yet.

I’ll keep studying until | know how to
do it.

I’ll learn from my classmates.
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Reflection:

How did it feel to try to guess the theory
first instead of being told what it was?

What is the connection between the Growth
Mindset and your willingness to create
scaffolding activities for your students?
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* Look at table to draw
conclusions on the theory

SCAFFOLDING behind it. (not being told the

theory first)
* Negotiating meaning

S HC o

Learning about the Growth

4 Y

BODY OF LESSON Mindset theory and

resources to know more

ca?{:o]ding

How did it feel to try to guess the theory first
instead of being told what it was?

R E F LE CTI O N What is the connection between the Growth

Mindset and your willingness to create
scaffolding activities for your students?

~_
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Adapting this Mini-Lesson to our classes...
Time Zones

clock countries same different

hour

minute
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second
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" 1| Make observations
\ woa about the natural world

| > Ask a Question
| & Do Research
| I

| .-:__';:' "’\' esis Do e Vour MR A f|rST
LTI needed to perform the test
- second
TEST your Design and Perform an m‘”" '°""| ASTEPS i B third
Conclusion Experiment to test your =
\ ‘ p—” — afterwards
(Final Claim) c
O A 5 KA o vtaties beforehand
Analyze the results at the same time
(draw some conclusions)

change order




ALLOY Aleacin

AIR-POWERED MACHINES u‘.aqmas
nevwnaticas

APPENDAGE Apéndice

BLEEDING Hmur1a.0\0s

BOWEL Coon

BOREDOM T2di0, asto

CHAINSAW MoTosieryo

CIRCUIT BREAKER Irifervuptor de cieuio
disynfor magneforérmico

COMMERCIAL VEHRICLES Venlcuos ndusiriales
TO CONVEY £Xpresay, Veroilzay
CRAMP Calambrz, firin

CURRENT FLOW PATH ijgecr or\a de
corviente

CRUSHING Apasioumiento

DIZZINESS Mar20S

DREARY <0mlbor 1y, @Y\S, d.ap(\manm
EJECTION OF FRAGMENTS P{agzccm de
fm[jmenms

ENCOUNTER (0M2 0L0sS, Toparse
EXTERIOR HOUSING Covcasa

FIRE DETECTION SYSTEMS 2lsfzmas de
defecciin de incendios

FLASH POINT PUNT0 de l@nlcm
FURNACE HOrmo, coldero.

GAS MOWER Seopdori. de opsoina.
GLARE Desumbramiento, refie P
GIDDINESS Afolondramiento, afudimiento
GRIP STRENGTH Fuerza. de agourte
HAND ROTARY TOOLING Herroumientas
manuales rotadivas

HAZARD SUIT o de profeccion
HEARING IMPAIRMENT Deficincias audifivas
IMPINGEMENTS PINZouvizntos
INSULATION Alslamiento
JACK-HAMMER Tolndrador

KILN Hormo

LISTLESSNESS Apatia, dejadez

MALADISE Malesioy

MAMMAL Mamifern

MOULD Hongp, mono

NUMBNESS £Nfumezcimiznio

OUTLETS Saldas de corriente

OXIDIZER Combourents

PATHWAY Vi

PNEUMATIC JACKHAMMER My filo nevmnadtico
POWER GRID Red elictrico

RABIES Rabin

RASH Sarpullido, ervpein

REGULAR INSPECTIONS R2visiones PZY'OdlcaS
SAFETY RAILINGS Barandiias de Sa@u‘( \dod
SAFETY SIGNAGE <efinlizacin de Seguridad
SCHEDULE PIOOVL, om0
SENSITISATION Sensiolizacin

SHIVERING £scalofrios

SLIPPED DISCS Hernios

STRIPPED WIRE (0l palado

TINGLING Hormig)ueo

DISPOSAL OF WASTE £liminacion de residuos
WHEELBARROWS Carretfiins

YEAST Levidvro

12 GAUGE SHOTGUN ascwzm caldiore 12
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Adapting this scaffold to our lesson...
Vocational Education and Guidance

Based on this vocabulary,
what do you think the next
unit will be about.

Write 3-5 sentences
justifying your answer.
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Which elements of the CLIL approach
were included in the Mini-Lesson?

CLIL ESSENTIALS

© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

= This cetition bl

fers etal (2007),

- - - Content tectonic plates affect othe
‘ Quality, ethical CLIL is: MANAGING THE AFFECTIVE SIDE MAKING INTENDED LEARNING | 1752 e . o
EXPLICIT & VISIBLE fifteen major tectonic phnes form major tectonic plates “ -]
| v Mot simply a matter of changing the language of are in constant movement Z <
instruction 2.You can explain I\ow pa:§;ed\ other ° s
tectonic collic ach oth —
nothe: d ) each other .
Vi y :°:J‘:I“I‘°' highachiovars f/ \i“ STUDENTS SEE | ™ ekt @\ g6
- v motelitist become magma w
& DISCUSS . Vag
¥ Notameans for suppressing theL1. CREATING A s ctios wwe
SECURE LEARNING CONTENT, Langes 2a
.m.m..c..,,, ,,,,,,,,b iy ENVIRONMENT LANGUAGE & a VO’: ;m use analogiesin ;«; Ezvexslmlyasﬁngemallsgm . - 2
5 »smmm LEARNING b TS
v students help setrules SKILLS Smitations. g g E
¥ no labelling of students & OUTCOMES 3 < . o eviisevan
2z ¥ no ridicule or sarcasm l 4.You will be ableto eruption will occur in taly n ..., because
( J @n PAST) summarise other students’ on average there isa levek sever
Q Q ideas. eruption every ... years!
O O REFLECTING ON LEARNING
MAKING ACADEMIC
THE INTERDEPENDENCE OF . P o
LANGUAGE AND COGNITION CLIL 1S . duattocused teaching and ) D Evrydoy discusing it
s A s i eg, discourse patterns, connectors, -
It.eamllnlg approach in which the l(.j1 fand an add.| Semanic faghtort (60 tora > oroaressin mebitg gods
ional language or two are used for promoting fact-b;sed, unemotlo;:al. aV(;old- ¥ the leaming process
iciti ance of 1st person), phrases for
FOSTERING CRITICAL THINKING a_S :’:g::‘;f;;er:‘:d"r:::g and language acquisition Ance o 1t person. phiase < whattochange, how to move
\ CONTENT & LANGUAGE : d
e O SCAFFOLDING CONTENT 6
INPUT & OUTPUT
_— O
’ SCAFFOLDING LANGUAGE REELECTING ONTEACHING sing ad nd othe hic
e.g., using advance al of r grapl
Analyse Q TAKING TIME FOR MAKING INPUT & OUTPUT +Joading by emample/ showi organisers; highlighting key facts;
ing by exampl ng
LEARNING MEANINGFUL e, shortening sentences and that you too are a leamer using subheadings; using analogies; build-
i ol ol ¥ assessing and discussing your ing on students' existing skills, knowledge
Apply ¥ not just concentrating on understanding :.zmg;;pf ol rlep "9 m‘{"s own work and understandings; making connections to
v fostering relational links (e.g, drawing out m'"rﬁ usizg gh‘::;‘;pts;raln- students' lives; providing speaking and
Understand and linking key concepts) stormin gy, o} ) writing frames; reducing the number of
\g topic-related language;
¥ connecting with students' interests & facts/tasks presented/given at
Remember students writing own definitions; 2
iowlecige i Bloots tamnowny) v fostering critical thinking and self-reflection providing speaking and writing one time;....
frames; organising vocabulary in O( >
(Anderson, Krattwoh etal, 2000) categories: pre-using vocabulary
6-5— and discourse patterns; ...
O | coommmesamine ook souR o
FOSTERING LEARNER LANGUAGE SPEAKERS
AUTONOMY  postive nterdependence TRANSLANGUAGING AND THEIR CULTURE(S) STCOENES
v face-to-face promotive interaction + more‘exploratory talk! as
+ individual and group accountability 9. making limited and eg, emall projects, student : 3
: 7 ?e".fl"»"?.?;":ﬁ.?ﬁ,;"&‘ﬁff omake # interpersonal and small group skills Juclkious ute of saning, axchanges | It forums °B‘;°°‘“:;‘;;’e”"‘ﬂ“°'““a“(
H + negotiating decisions about the ¥ group processing reading and/or watching partner schools, e-pals, analysing v (sturd"e?‘s spe)aln read and write
learning process with students about a topic in one how two cultures view one
% ot Yohnsonand lohnson, 2007) language, and discussing or historical or cultural event, ... iofe thain the teachiar
2 writing about it in another
g

Frigols Mareh (2010).
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Download 109 Mini-Lesson B 'The
Power of Yeft’

Choose Roles
Secretary shares screen

Slide 2: Explain what may have gone
wrong in each scene

Slide 3: Based on the lyrics of the
song, predict what the connection is
between the images from Slide 2
and this image.
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sesame street not yet [+1
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Objecltives:

\

0

] Review feedback from the first session

- Consider how the Growth Mentality augments
language aquisition

sa i o

h 4 |

d Include techniques for special needs students in
Mini-Lessons at all levels and content themes

] Debate benefits of alternative formative
assessments in CLIL methodology

] Reflect on the session
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MODELO NUEVO

Inspira la LOMLOE (2020).
Se mantienen los elementos basicos de la LOE y la
LOMCE. SISTEMA DE

EVALUACION

Las competencias se convierten en el nacleo central ) Yo ,
CALIFICACION '

del disefo curricular. COMPETENCIAS

OBJETIVOS

Se establece un vinculo claro entre las competencias y
los criterios de evaluacion.

Se promueven estrategias metodolégicas que
facilitan el enfoque competencial.

Se potencia el papel de la evaluacion de aprendizajes
mas alla de la mera calificacion.

Se clarifica el papel del profesor como guia-
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¢Qué entendemos por inclusién?

Proceso continuo de: Presencia

Identificaciéon y eliminacion de barreras

Participacién

que limitan—

Progreso Algunas evidencias sobre la educacion inclusiva

~—

Justificacion educativa

b Beneficia a todos los nifios y nifias

(Booth & Ainscown, 2000) de TODOS los estudiantes

Beneficios de la educacién inclusiva para estudiantes CON y SIN

Muiltiples medios de representacion (percepcion) Necesidades Especificas de Apoyo y Educativo

Proporcionar opciones :
ALGUNAS EVIDENCIAS

Personalizacién en la presentacion de la informacion

Para la percepcion Alternativas a la informacion auditiva

Alternativas a la informacién visual

{0 »
W EE




Scaffold A: How this scaffold has been designed ?éi?li?fi@ﬁgﬂ,EDUCAC.ON

for students with special needs: " OPENACION SHIVERSITARIA

MULTI-SENSORY

G TH M! DS

« All one font (no cursives, Sans-Serif) TRY THINKING...
 Monoespaciado between letfters

« Background grey/olive
 No bolds

« Communicative

 No one single correct answer

* Prediction

« Giving them some of the information
beforehand

I’ll learn from my classmates.

Colours - not a great idea
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Scaffold B: How this scaffold has been designed
for students with special needs:

MULTI-SENSORY

« All one font (no cursives, Sans-Serif)

 Monoespaciado between letters

« Background grey/olive

 No bolds

« Communicative

 No one single correct answer

* Prediction

« Giving them some of the information
beforehand

« Ending with music, movement




11? Mini-Lesson
Genres of Art
Match image and description

A portrait is a ] :

picture of one
person or
several 2 .
people.

3.

4,

d.

A religious painting is a painting of
something that happened in a religious
book, especially the Bible. It is a kind of

history painting.

Washington Crossing the Delaware River
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+ 2+
0 ¢

Download 119 Mini-Lesson ‘Genres of Art’

Choose Roles
Secretary shares screen with PPT

Slides 2 & 3: Match the description with a
corresponding image. (There are no
correct answers, but only those you can
justify.)

What extra language support would your
students need to be able to participate
confidentlye Write down those
words/phrases.
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A portraitis a
picture of one
person or
several
people.

Example:

| believe the Mona Lisa is a portrait because

Whistler's Mother

it is a painfing of one person. Venus and
Mars, the Whistler’'s Mother and Moses

Moses Breaking the
Tablets of Law

Breaking the Tablets of Law and the man

Cameval of Harlequin

with the hat can also be portraits because a

Mona Lisa

portrait can be a painting of several people.

A religious painting is a painting of
something that happened in a religious
book, especially the Bible. It is a kind of

history painting.

| believe Moses Breaking the Tablet of Laws

Washington Crossing the Delaware River

Is a religious painting because that story

happens in the Bible.
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Reflection:

What extra language support would your students

need to be able to participate confidently in the
scaffold?

How did it feel to realise that there were multiple
‘correct’ answers for every genre?

How could you use this scaffold in your content
area?
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oReading narration before
seeing video
SCAFFOLDING o Predicting connections
o Negotiating meaning and
distinctions

S HC o

Watch the video (‘Types of

BODY OF LESSON Art’)

4 Y

ca?{:o]ding

What extra language support would your
students need to be able to participate
confidently in the scaffold?

REFLECTI ON How did it feel to realise that there were
multiple ‘correct’ answers for every genre?
How could you use this scaffold in your
content area?

~_
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A riveris a flow
of water going
in @
determined
direction.

Adapting the scaffold to other subjects

A waterfall is is a steep
fall of water over @
high place.

AN ocean is a vast
amount of salt water.

A swamp is an area of
wet land that is often
very still.




28 XUNTA DE GALICIA

@ 7 2
# ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

Adapting the scaffold fo other subjects

After dinner, we go to

First, we get the bathroom and
wake up and brush our teeth.
get out of At night, we sit down
bed. S

in the kitchen and eat
dinner.

After breakfast, we

put on our n | = After breakfast, we go
backpacks, wave &0 L SZ7 to the bathroom and

goodbyek,] onld go to brush our teeth.
school.

Last, we put on
pajamas and get into
bed.

After school, we put
. on our backpacks,
Next we sit down in wave goodbye and
the kitchen and eat W go home.
breakfast. j | 3
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How this scaffold has been designed for students e o eoueacion
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with special needs:
MULTI-SENSORY

« All one font (no cursives, Sans-Serif)

 Monoespaciado between letters

« Background grey/olive

 No bolds

« Communicative

 No one single correct answer

* Prediction

« Giving them some of the information
beforehand

« Ending with music, movement
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:

0

U Which elements of the CLIL approach
o were included in this Mini-Lesson?

CLIL ESSENTIALS

Content tectonic plates affect oth
. Quality, ethical CLIL is: MANAGING THE AFFECTIVE SIDE MAKING INTENDED LEARNING | 1.You can meinwingthe | moke upthecattiscust £
EXPLICIT & VISIBLE fifteen major tectonic plates. four) major tectonic plates. w -
v Mot simply a matter of changing the language of arein constant movement 2 <
instruction 2. You can explain how pass each other =) [+ 4
\ tectonic plates affect one collide into each other |/ .__ w [e]
another. move under (on top of) each othel '8
| ’ "°:":"’°""9" achievers ‘: \iu STUDENTS SEE i Lo o9 o coch <0
v notelitist become magma w z
& DISCUSS e s Vaa
VT ¥ NOtameans for suppressing the L1. Q SEC(ijlngAgglG{]:jAmG CONTENT, Gouse vocanic enuptions & ‘; =
¢ Language w
mm cellcesses ulmaa rokk ENVIRONMENT “HOWTO LANGUAGE & 2 .Y°“.;I"$“ analogiesi v slowly - '; E =] 2
sdentific description: volcanoes resemble a Roman
”d'"* = "9"""'""""" 3 ) LEARNING indudingezpl-rr:;ngs:'heir soldiersshield lying on the ground. ] 5 T}
=3 j students help setrules \LIBRARY. - SKILLS limitations. I i. E
0 eboling of siudani ! q, OUTCOMES Leaming skills "M predicts that the next level-sever
e mi next levelseven
‘ ¥ noridicule or sarcasm A 4-Youwil bs ableto empption will occur in Italy in ..., because
o ; % é Q r@ summarise other students’ on average there isa levelseven
Q TENSE. ideas. eruption every ... years! Q
THE INTERDEPENDENCE OF CLIL i e :E“ZC“:G °"_LEA'T:'"G
LANGUAGE AND COGNITION IS - duak-focused teaching and ) Evety dy i
learning approach in which the L1 and an addi- §g;,ﬂ“"£‘::£ge(’e’: ‘;‘1’;““’“' 3 res; S
tional language or two are used for promoting fact-based, unemotional avoid- v r}ﬁeamlng pro(esgsg
EOSTERING CRITICAL THINKING O( ) both content mastery and language acquisition a"Cle°lf ‘5’:23;”")';’"3595 for + what to change / how to move
analysisa cussion, ...
\ CONTENT & LANGUAGE to pre-defined levels.* 4 forward.
Create 2 f @ SCAFFOLDING CONTENT i&g
e O REFLECTING ON TEACHING PUT & O0TROT
O: TAKING TIME FOR MAKING T NGUAGE &, using advance and other graphic
Analyse INPUT & OUTPUT + leading by example / showing organisers; highlighting key facts;
LEARNING MEANINGFUL e.g. shortening sentences and that you too are a leamer using subheadings; using analogies; build-
pal;graphs- repeating nouns v assessing and discussing your ing on students' existing skills, knowledge
Apply ¥ not just concentrating on understanding instead of u’sl nouns: O own work and understandings; making connections to
v fostering relational links (e.g, drawing out underfining k:g g'horases‘ b'raln- students' lives; providing speaking and
Understand and linking key concepts) storming topic-related |;nguage- writing frames; reducing the number of
5 boi ¥ connecting with students' interests students writing own di eﬁnitlons: facts/tasks presented/given at
ﬂnlmlej;mgf:_"ﬁmg'm‘mom? v fostering critical thinking and self-reflection providing speaking and writing one time;... Qi
frames; organising vocabulary in O( >
(Anderson, Krathwohl etal, 2000) categories: pre-using vocabulary
Qﬁ— and discourse patterns; ...
O( ) COOPERATIVE LEARNING CONNECTING WITH CLIL :g‘(’)";":_?&'lmi"-’gm oF
FOSTERING LEARNER LINNGIMNGE SEERKERS STUDENTS
AUTONOMY ¥ positive interdependence TRANSLANGUAGING AND THEIR CULTURE(S)
v face-to-face promotive interaction + more‘exploratory talk: as
v individual and group accountability e.0. making limited and e.g. email projects, student .
s : tgey:‘c';\gufg;ulg:rr:\tlsncghsoﬁfss tomake @ + interpersonal and small group skills ju%klous ugse of listening, exgchanges,plnéemet forums, cg;pr:sa: :;;resemaﬂonaltalk’
H + negotiating declsions about the ¥ group processing reading and/or watching partner schools, e-pals, analysing v (stude?ts spe;k. read and write
learning process with students about a topic in one how two cultures view one
§ or {iahneon nd lolnsan: 2007} language, and discussing or historical or cultural event, ... more than the teacher
g writing about it in another
g

© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This Gefinition bulids on a definition by Malers ef al {2007}, and has benefiied from persceal win and Frigols Martn (2010).
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Objecltives:

\

0

] Review feedback from the first session

- Consider how the Growth Mentality augments
language aquisition

sa i o

h 4 |

d Include techniques for special needs students in
Mini-Lessons at all levels and content themes

] Debate benefits of alternative formative
assessments in CLIL methodology

] Reflect on the session
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Formative assessment 2:

You write a multiple-choice question
on the board and include more than
one answer that is correct. You tell
your students:

Convince your group members that the
answer you have chosen is correct.
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Mini-Lesson

1.

Download 12% Mini-Lesson
‘Alternative Formative
Assessments’

Choose Roles
Secretary Shares screen with PPT

Read the 16 formative assessments
INn the next slides.

Choose 3 of them you will use In
your classes.
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Reflection:

Will you use alterantive formative assessments
instead of traditional exams? Explain.

Do these formative assessments take into account
different age groups? Explain.

If you could choose between these alternative
assessments and traditional quizzes and exams,
which would you choose? Explain.
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SCAFFOLDING

BODY OF LESSON

REFLECTION
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Reading different choices,
evaluating it, negotiating
value with your group
members.

Put the information into
practice.

Will you use alterantive formative assessments
instead of traditional exams? Explain.

Do these formative assessments take into
account different age groups? Explain.

If you could choose between these alternative
assessments and traditional quizzes and
exams, which would you choose? Explain.
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Adapting this scaffold to our lesson...
Mathematics

1. Read the following 8 mathematical

procedures.

2. Which one will solve the problem

on the right?

3. Explain in 2-3 sentences
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The Formal Rules of Algebra

Summary of the formal rules of algebra on the set of real numbers

1. The axioms of "equality"

a=a Reflexive or Identity
If a=b, then b=a. Symmetry
Ifa=b and b=c,thena=c. Transitivity

These are the "rules" that govern the use of the = sign.
2. The commutative rules of addition and multiplication
at+b=>b+a
a-b=>b-a
3. The associative rules of addition and multiplication
(a+b)+c=a+((b+c)
(axb)xc=ax(bxc)
4. The identity elements of addition and multiplication:
at0=0+a=a
a-1=1-a=a
0 and 1lare the identity elements for addition and multiplication respectively
5. The additive inverse of a is —a

a+(-a)=-a+a=0

6. The multiplicative inverse or reciprocal of a is symbolized as % (a =0)

1
ax 7= % = 1, The product of a number and its reciprocal is 1

Two numbers are called reciprocals of one another if their product is 1.
1/a and a are reciprocal to each other.
The reciprocal of p/q is q/p.
7. The algebraic definition of subtraction
a—-b=a+ (-b)

Subtraction, in algebra, is defined as addition of the inverse.
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]

r‘ Follow the training you have received when using any work
i items your employer has given you.
"l

Take reasonable care of your own and other people’s health

\
and safety.

1. Read the health and safety

' procedures on the right.

Co-operate with your employer on health and safety.

O 0 O

Tell someone (your employer, supervisor, or health and safety
representative) if you think the workplace or inadequate pre-
cautions are putting anyone’s health and safety at serious risk.

2. In your groups, divide them info 2
to 3 categories

Decide what could harm you in your job and the precautions
to stop it. This is part of risk assessment.

S EC

In a way you can understand, explain how risks will be con-
trolled and tell the one who is responsible for this.

Consult and work with your health and safety representatives
in protecting everyone from harm in the workplace.

\d
- 3. Give the categories fitles and write
2-3 sentences explaining this

division of information.

Provide, free of charge, the health and safety training you need
to do your job.

Ih 4 |

Provide, free of charge, any equipment and protective clothing
you need, and ensure it is properly looked after.

Provide adequate first-aid facilities.

An appropriate level of supervision, which is particularly vital

for new, inexperienced and young workers, pregnant workers
and temporary workers.

Keep record of essential documents (Health and Safety risk
management plan, risk assessment, medical check-ups, re-
cords of work accidents...).

Conduct an investigation into any workplace accident and re-
port all accidents by e-mail to the Ministry of Employment and
Social Security. Statistical analysis must also be performed.

O O 00 d A0
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Objectives: T
J Review feedback from the first session

1 Consider how the Growth Mentality augments
language aquisition

\

0
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J Participate in different Mini-Lessons at all levels
and content themes

NE

J Consider some CLIL techniques you can use for
students with special needs

] Reflect on the session
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:
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U Which elements of the CLIL approach
o were included in this Mini-Lesson?

CLIL ESSENTIALS

Content tectonic plates affect oth
. Quality, ethical CLIL is: MANAGING THE AFFECTIVE SIDE MAKING INTENDED LEARNING | 1.You can meinwingthe | moke upthecattiscust £
EXPLICIT & VISIBLE fifteen major tectonic plates. four) major tectonic plates. w -
v Mot simply a matter of changing the language of arein constant movement 2 <
instruction 2. You can explain how pass each other =) [+ 4
\ tectonic plates affect one collide into each other |/ .__ w [e]
another. move under (on top of) each othel '8
| ’ "°:":"’°""9" achievers ‘: \iu STUDENTS SEE i Lo o9 o coch <0
v notelitist become magma w z
& DISCUSS e s Vaa
VT ¥ NOtameans for suppressing the L1. Q SEC(ijlngAgglG{]:jAmG CONTENT, Gouse vocanic enuptions & ‘; =
¢ Language w
mm cellcesses ulmaa rokk ENVIRONMENT “HOWTO LANGUAGE & 2 .Y°“.;I"$“ analogiesi v slowly - '; E =] 2
sdentific description: volcanoes resemble a Roman
”d'"* = "9"""'""""" 3 ) LEARNING indudingezpl-rr:;ngs:'heir soldiersshield lying on the ground. ] 5 T}
=3 j students help setrules \LIBRARY. - SKILLS limitations. I i. E
0 eboling of siudani ! q, OUTCOMES Leaming skills "M predicts that the next level-sever
e mi next levelseven
‘ ¥ noridicule or sarcasm A 4-Youwil bs ableto empption will occur in Italy in ..., because
o ; % é Q r@ summarise other students’ on average there isa levelseven
Q TENSE. ideas. eruption every ... years! Q
THE INTERDEPENDENCE OF CLIL i e :E“ZC“:G °"_LEA'T:'"G
LANGUAGE AND COGNITION IS - duak-focused teaching and ) Evety dy i
learning approach in which the L1 and an addi- §g;,ﬂ“"£‘::£ge(’e’: ‘;‘1’;““’“' 3 res; S
tional language or two are used for promoting fact-based, unemotional avoid- v r}ﬁeamlng pro(esgsg
EOSTERING CRITICAL THINKING O( ) both content mastery and language acquisition a"Cle°lf ‘5’:23;”")';’"3595 for + what to change / how to move
analysisa cussion, ...
\ CONTENT & LANGUAGE to pre-defined levels.* 4 forward.
Create 2 f @ SCAFFOLDING CONTENT i&g
e O REFLECTING ON TEACHING PUT & O0TROT
O: TAKING TIME FOR MAKING T NGUAGE &, using advance and other graphic
Analyse INPUT & OUTPUT + leading by example / showing organisers; highlighting key facts;
LEARNING MEANINGFUL e.g. shortening sentences and that you too are a leamer using subheadings; using analogies; build-
pal;graphs- repeating nouns v assessing and discussing your ing on students' existing skills, knowledge
Apply ¥ not just concentrating on understanding instead of u’sl nouns: O own work and understandings; making connections to
v fostering relational links (e.g, drawing out underfining k:g g'horases‘ b'raln- students' lives; providing speaking and
Understand and linking key concepts) storming topic-related |;nguage- writing frames; reducing the number of
5 boi ¥ connecting with students' interests students writing own di eﬁnitlons: facts/tasks presented/given at
ﬂnlmlej;mgf:_"ﬁmg'm‘mom? v fostering critical thinking and self-reflection providing speaking and writing one time;... Qi
frames; organising vocabulary in O( >
(Anderson, Krathwohl etal, 2000) categories: pre-using vocabulary
Qﬁ— and discourse patterns; ...
O( ) COOPERATIVE LEARNING CONNECTING WITH CLIL :g‘(’)";":_?&'lmi"-’gm oF
FOSTERING LEARNER LINNGIMNGE SEERKERS STUDENTS
AUTONOMY ¥ positive interdependence TRANSLANGUAGING AND THEIR CULTURE(S)
v face-to-face promotive interaction + more‘exploratory talk: as
v individual and group accountability e.0. making limited and e.g. email projects, student .
s : tgey:‘c';\gufg;ulg:rr:\tlsncghsoﬁfss tomake @ + interpersonal and small group skills ju%klous ugse of listening, exgchanges,plnéemet forums, cg;pr:sa: :;;resemaﬂonaltalk’
H + negotiating declsions about the ¥ group processing reading and/or watching partner schools, e-pals, analysing v (stude?ts spe;k. read and write
learning process with students about a topic in one how two cultures view one
§ or {iahneon nd lolnsan: 2007} language, and discussing or historical or cultural event, ... more than the teacher
g writing about it in another
g

© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This Gefinition bulids on a definition by Malers ef al {2007}, and has benefiied from persceal win and Frigols Martn (2010).
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THANK YOU FOR ALL YOUR PARTICIPATION AND
OPEN MINDS!!!

HAVE FUN!!!
DONNA FIELDS

delfinesplaya@Gmail.com
scaffoldingmagic.com
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