Enfoque CLIL

Session 3

Donna Lee Fields, Ph.D.
20, 27 octubre 2021
3, 11 noviembre 20221




CHC o

4 1

ca?ﬁolding

~_

28 XUNTA DE GALICIA

@ P ‘
4 ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

This is not my workshop. This is our workshop.
This is not my class. This Is our class.

What is the difference between
rteaching and learning?
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Most Valued Professional Skills
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(World Economic Forum)

Problem-solving

Critical thinking

Creativity

People management
Coordination with others
Emotional intelligence
Fairness in decision making
Service oriented

Negotiation

Cognitive flexibility
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=% XUNTA DE GALICIA
W) 44 CONSELLERIA DE CULTURA, EDUCACION

What is the
relationship
between the
Scaffolding
activity and the
Body and the
Lesson?



La calidad y la ética de
CLIL es:

es algo més que sencillamente cambiar e idioma de

para todos niveles de aprendices

no para suprimir el L1

- lﬂhe(el ceases - mkamzbnlck

I E.:u;/ - Jagunenlsvome

Dominio del afecto

PRter]

Crear un ambiente de
aprendizaje seguro

Crear las normas y consecuencias con los
alumnos

No catalogar a los alumnos
No soportar ni las burlas ni el sarcasmo

G2

Hacer que el
aprendizaje sea
explicito y visible

@

Los alumnos
visualizan y
debaten los

Contenido

1. Puedes nombrar por escrito
las 15 placas tectonicas.

2. Puedes explicar como las
placas tectonicas se afectan.

Lenguaje
3. Puedes realizar

/oW 10 FIND,

/ INFORMATION
INTHE SCHOOL, )
LIBRARY. /
V
(fn IEPAST,
——

objetivos de los
contenidos, el

descripciones cientificas con
analogias, induso para
explicar sus limitaciones.

Destrezas del lenguaje
4. Podras sintetizar las ideas de
tus compafieros.

56 mueven tan despacio tal y
como o hacen los caracoles
los vokanes inactivos se
parecen a un escudo romano
que 58 halla en of sush

PM vaticna qus la préxima

8rupcidn ocurrird en halia

puedan colisionar entre 5
56 MUeVen por encima o por
debajo ds elles mismas

S8 Convienen a magma
emiten gases.

EXPECTATIVAS ALTAS
+
ALTO GRADO DE
COMPROMETIDO

La interdependencia del
lenguaje y la cognicion

O

CLIL esS un método de ensefianza con un

Promover la reflexion critica
en los contenidos y el lenguaje

e

los niveles predefinidos.

enfoque doble en el que se usa el L1y otro/s
idioma/s para promover la maestria tanto del
contenido como la adquisicién del lenguaje segin

O

Hacer que el lenguaje
académico sea visible

e.g. patrones de conversacion, conectores,
registros académicos (e.g. tono, basado en
hechos, sin emocion, sin usar la primera
persona, frases hechas para el andlisis y los

Reflejar en el aprendizaje

Mantener una conversadidn todos los dias
con los alumnos:

<)

considerar lo que hay que cambiar para
poder seguir adelante

G

Recordar

O

Tomarse tiempo para hacer
que el aprendizaje sea
significativo

no se trata tan solo en la comprensién
fomentar las conexiones (e.g. extender y
conectar los conceptos claves

promover la reflexién critica y la auto reflexion

O

Promover la autonomia
del aprendiz

dar a los alumnos la oportunidad de elegir
ensefiar las destrezas de aprender
negociar las decisiones sobre el proceso
de aprender con el alumnado

G

v
v
\

s

Elaborar los
andamiajes para el
lenguaje

e.g. hacer mis cortas s rases y los pimafos:
repeti los suztantivos en vez de uzar los
pronombres; destacar laz razes claves; hacer una
tormenta de ideas zobre o languaje de temas
ezpediicos; loz ak

Reflejar en la
ensenanza

Y ser referente/demostrar que eres C:

un aprendiz también
g# evaluar y debatir tu propio trabejo

Elaborar los andamiajes 5
para el contenido

&.g. utilizar los esquemas para destacar los hechos
claves: utilizar los apartados: utlizar las analogias; utilizar
&l conocimiento previo para fomentar las habiidades, el
conocimiento y la comprension pravia; crear vinculos a la
vida ds los alumnos, proveer los marcos de pensamisnto
del habla y de la escritura: programar las tarsas de forma

definicionex: provesr marcos de pensamiento para
el excito y o dscurso; organizar el vocabulario en
categoras, pre-uzar ol vocabularo. .

O

Conectar con otros alumnos

Trabajar colaborativo
promover la interaccdn
como grupel

Translanguaging

e.g. induir e Listening en las
lecciones de manera limitada
y judicial; leer y/o visualizar
elementos de un asunto en
un idioma y debatir o
escribir sobre €l en otro...

G

de CLIL sobre su idiomay
cultura

e.g. mensajes por correo electrénico,
intercambios, foros, analizar la
perspectiva de un evento cultural y/o
histérico. ..

Asimetria de la
conversacion en el
aula a favor del
alumnado

més énfasis en una conversacion
frents & un discurso (Bames, 1997)

ol alumnado habla, lee y escribe més que la
profesora/el profesor

© Mehisto & Lucietto {2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This defiriton buids on a definifon by Maliers ot 3l (2007). and has benefitd from personal communication with Genesee (2010) and Frigois Martin (2010).
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Which elements
of the CLIL
approach did

you use this
week?
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Lower-Order Thinking Questions Higher-Order Thinking Questions

e =

Yes/No Which Who When Where What How Why* What if

Preguntas de pensamiento Preguntas de pensamiento
de orden inferior de orden superior

> -

Si/No Cual Quién Cuando Donde Qué Como Porqué* Y si...
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How do we learn?

Lower-Order Thinking Questions Higher Order Thinking Questions

Yes/No Which Who When Where What How Why* What'if

v

Do you like memorising information?

~_
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How do we learn?

Lower-Order Thinking Questions Higher Order Thinking Questions

Yes/No Which Who When Where What How Why* What'if

v

Who do you like studying with
and why?
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How do we learn?

CHC o

Lower-Order Thinking Questions

Higher Order Thinking Questions

Yes/No Which Who When Where What How Why*

v

When do you do your best work - in
the morning or in the evening?

What if

4 1
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How do we learn?

CHC o

Lower-Order Thinking Questions

Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

Where do you most like to study?
Where do you do your most productive

thinking?

et B S
4 1
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How do we learn?

Lower-Order Thinking Questions

Higher Order Thinking Questi

CHC o

Yes/No Which Who When Where What How Why*

v

What types of activities help you to

remember information?

(when you speak, listen, write, touch and manipulate
material, move your body, stories, songs)
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How do we learn?

CHC o

Lower-Order Thinking Questions

Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

How would you describe what learning is?
How does it change you from year to year?
How will it change you in the future?

et B S
4 1
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How do we learn?

CHC o

Lower-Order Thinking Questions

Higher Order Thinking Questi

Yes/No Which Who When Where What How Why*

v

Why do you think it’s important to learn
a variety of subjects and not just focus

on your interests?

4 1
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A boat is always
safer at port,
but that isn’t

what it was built

for.

Albert Einstein
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Objecltives:

\

0

1 Review feedback from the first session

] Share what you’ve changed since the last
session

sa i o

NE

 Clarify the difference between language
acquisition and language learning

J Participate in different Mini-Lessons at all levels
and content themes

] Reflect on the session




Feedback from survey:

What do these three images have in common? What do they suggest we focus on in
our lessons?

* They focus on students — on giving them a voice.

* We need to focus on our students

* |n all of the pictures, the focus is on the students and someone is a guide of learning

 The teacher is the guide, a help, as a main role for the students

* | think they promote an active learning. We should know how to motivate and stimulate our
students with enthusiasm.

* Giving voice to our students by proposing graded task, by making them think by themselves,
and sharing the teaching-learning roles will make the learning process more significant, and
so more relevant and satisfying for everyone involved.

* They suggest teachers must work with students helping them along the way as a compass, a
conductor or using scaffolding questions.




Which educational practice will you augment, based on John Hattie’s studies?
(https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/)

s*Summarisation and self-reported grades

**Working in groups, allowing more time for them to discover the concepts for
themselves. Less teacher talking time, more for students.

¢ Collective learning

s*Taking time to make learning meaningful

s»*Scaffolding

s Cooperative work

s¢Teacher clarity

**I'll increase group work to favor cooperative work, better graded activities to
move from LOTS towards HOTS and gamification to engage students.

**1'm still not sure | understand this properly


https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/

A\
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Which two scaffolds will you adapt to your lessons this week

What would you most like to learn during the next session?

I’d like to know about timing (i.e., how to do these Mini-Lessons
in the short amount of time we have. My lessons last for
around 35 minutes at the most.
Specific activities like the scaffolding ones
| loved the practical example of activities. The last class was perfect.
Adapting a Mini-Lesson for example about Daily Routines.
Resources and activities
A definition of CLIL
More scaffolding activities
How to balance successfully the CLIL approach, the pressure of fulfilling
a program, coordinating with my colleagues and having to use a textbook.
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Objectives:

1 Review feedback from surveys
J Share what you’ve changed since the last session

d Clarify the difference between language acquisition and
language learning

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the session
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7° Mini-Lesson
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International Morse Code
and Language Acquisition

International Morse Code

1. The len gth f d t is one unit.

2. A dash is three units.

3. The space be tw n parts fth ame letter ne unit.
4. The space between letter th nits.

5. The space between wo d ven units.

A o mmm Ue o mm
Bemeoo Veeoomm
Comommo We mm mm
Demmoeo X mmm o ¢

Ee 'l K3 B
Foeomme Zmmm mmm e o

e N K

Heeooo

| @@

] o mmm mmm w—

K m o mmm l]o mum mom mm mm
Lommeo )P AN B B |
M o == 3e 00 mm mm

N =m o L9000 mm

o W N 500000
Ponm mme Ommeooo
Quun mmm ¢ = A B EKXKX)
Roemme Sl N N KX
Seee Opm m I =m o
T o F B N N N

1. Download 79 Mini-Lesson
‘Infernational Morse Code and
Language Acquisition’

2. Decipher the sentence in Slide 2.

3. Rewrite that sentence at the top
of Slide 3.

4. Write 5 sentences predicting how
the sentence and the other
Images are connected. *

***There are no ‘correct’ predictions
— only those you can justify!ll



Language is a skill tied to living within a society.

(Sentence deciphered from Slide 2)

One’s speech is an
expression of one’s self.

How might some of these images be connected?¢ (English, Spanish or Galician,

1.

o M 0D







1 month

6 months

12-18 months

3-5 years
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Language Acquisition:

Distinguishing speech
sounds

Babbling, producing speech
sounds (sign language)

Holophrases

Resembling adult speech
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Raised outside of society and
studies show that a person
will learn to walk.

N
.~
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Language is a skill tied to living within a society.
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Feral Children vs. Children raised in society:
No language learned before puberty...

...1t 1s difficult to learn spoken human
language.

Language learned before puberty...

....ndividuals develop basic
communication, social skills, a sense of

belonging, and emotional and intellectual
developments.
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One’s ability to
interpret or
remember history
or to do math, is
a skill, but it’s not
part of one’s self.

(Young & Kimball, 1995)
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One’s speech is an
expression of one’s self.

(Young & Kimball, 1995)
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REFLECTION:

* Do you think the deciphering activity will be
fun for your studentse Explain

=
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 How did it feel to be reminded that: ‘There
are no ‘correct’ predictions, but rather only
that you can justitye

ffoild

 What is the difference between language
learning and language acquisitione

 How will the CLIL approach promote students
acquiring language®¢

~_
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SCAFFOLDING

BODY OF LESSON

REFLECTION
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Deciphering a key sentence
Making predictions about that
sentence and how it is
connected to images that
students will consider during
the Body of the Lesson

Share conclusions from
the activity

Study information more
deepl

Do you think the deciphering activity will be
fun for your stfudentse Explain

How did it feel o be reminded that: ‘There are
no ‘correct’ predictions, but rather only that
you can justify?

What is the difference between language
learning and language acquisition?

How will the CLIL approach promote students
acquiring language?
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Adapting this scaffold to other subjects...

1. Decipher the terms
2. Predict where they go on the map
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Adapting this scaffol(

1. Decipher the terms
2. Predict where they go on the map

Archipelago
Atoll

Bay
Beach
Butte
Canyon
Channel
Cliff
Cove
Delta
Desert
Fjord
Forest
Geyser
Glacier
Gulf
Iceberg
Island
Isthmus
Jungle
Lagoon
Marsh
Mesa
Mountain
Oasis
Ocean
Peninsula
Plain
Plateau
Prarie
Rain forest
Rver

Sea
Sound
Sound
Swamp
Tundra
Valley
Volcano
Waterfall
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Adapting this scaffold to other subjects...

1. Decipher the terms
2. Write the term under the image you think
matches
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Adapting this scaffold to other subjects...

1. Decipher the terms
2. Write the term under the image you think
matches

3. Black sharpies
4. Chalk markers
5. Chalk pastels

6. Craft wire
7. Exacto knife
8. Felt
9. Gel sticks
10. Glitter
11. Glue gun
12. Oil pastels

13. Pipe cleaners
14. Pompoms

15. Popsicle sticks
16. Rollers

17. Sticker shapes

18. Striped paper straws

19. Utility knife

20. Wooden beads
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Objectives:

1 Review feedback from surveys
J Share what you’ve changed since the last session

1 Clarify the difference between language and language
learning

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the session
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Which doesn’t belong?
Activity

1. Download 89 Mini-Lesson

e Blq Which term doesn’t belong? Why? .
. e(\C k/ps; g? Why ; y 2 y
oY Which Doesn’t Belongs
‘.\o(\ mac V How would you use these terms to
8 e lain why tensi ists in South
se%‘e \Nh\te supr :);:;l;w y tension exists in Sou

citizenship 2. Choose Roles

South Africa, why do you think it’s
important to know the history?

Who do you think was responsible for
~nartheid in South Africa? 3

. Secretary shares screen

4. Read the questions and
follow instructions.

***There are no ‘correct’
answers — only those you
can justify!ll
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Reflection:

How did it feel to know that there were no ‘correct’
answers?

Which activity did you like more - with images or
with words? Explain

How does this activity foster 21st century skills?
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SCAFFOLDING

BODY OF LESSON

REFLECTION
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Which image doesn’t
belong?

Read the page from the
Student Book

How did it feel to know that there were no
‘correct’ answers?

Which activity did you like more - with images
or with words? Explain

How does this activity foster 21st century
skills?
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***IThere is no one correct answer for any of these
questions - only answers you can justify...

Which type of food doesn't belong?
Why?

To make a healthy meal, which of
these choices would you eliminate
and what would you add?

If you make three categories of
the food shown here, what would
the categories be?

What is your favourite food and
why?
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8° Mini-Lesson (Extension)
Social Sciences
Apartheid/Global Consciousness
(Biko)

28 XUNTA DE GALICIA

@ P ‘
4 ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

Download 8% Mini-Lesson Extension
‘Biko’

Choose Roles
Secretary shares screen

You're going to see a video.
You've already done one scaffold
for this video (Which doesn’t
belong?). Now do one more.
Follow the instructions on slides 2
and have funl!



Read the texts and mark the cities
on the map

Steve Biko was an anti-apartheid
activist who died while in the
custody of the police in
Capetown, South Africa, which is
on the southern-most tip of the
African continent.

Pyramid Lake Paiute Tribe,
Wadworth Nevada, which is very
close to the eastern border of
California.

Meshell Ndegeocello, is a
German-born American singer
and activist and now lives in
Hudson, New York, which is in the
south-eastern part of New York
state.

Taiko Project is a Japanese-style
drumming and percussion school
based in Little Tokyo, Los Angeles,
which is in southern California.
Peter Gabriel wrote the song
‘Biko' in 1981. He now works in
Witshire, United Kingdom, which is
west of London.

Yo Yo Ma is one of the most
famous cellists of all fime and lives
in Boston, Massachusetts, which is
on the east coast of the United
States.

Tushar Lass is an Indian composer
and social activist, who lives in
Mumbai, a city on the west coast
of India.

Angélique Kidjo is Beninese singer-
songwriter, actress, and

activist who lives in Paris, which is
in the northern center of France.

IIBI koll
Peter Gabriel

September '77
Port Elizabeth weather fine
It was business as usual
In police room 619
Oh Biko, Biko, because Biko
Oh Biko, Biko, because Biko
Yihla Moja, Yihla Moja
-The man is dead

When | try to sleep at night
| can only dream in red
The outside world is black and
white
With only one colour dead
Oh Biko, Biko, because Biko
Oh Biko, Biko, because Biko
Yihla Moja, Yihla Moja
-The man is dead

You can blow out a candle
But you can't blow out a fire
Once the flames begin to catch
The wind will blow it higher
Oh Biko, Biko, because Biko
Yihla Moja, Yihla Moja
-The man is dead

And the eyes of the world are
watching now
watching now

28 XUNTA DE GALICIA

Use this
Information to
mark on the map
the different
homes of the
singers you'll see Iin
the video.
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Wadsworth, Nevada

.'b

Little Tokyo, Los Angeles

<



"8 XUNTA DE GALICIA

[ ] , ,
W, M CONSELLERIA DE CULTURA, EDUCACION
F ﬂDnI:NA(‘_I("\N I ININFRQITARIA

.fa ,. . . ‘7;,‘(‘7\; P TAn T

o~ ’\"k\" “ T K‘ f “"l'"_\ .'
J’ j’ r‘aﬁ’_‘;,» w;&ﬂ a- % e ':"“»—,f"‘ 9‘(& !\. ST
i . ¥ iy .

e [-—».

’ “’-("#;" -




28 XUNTA DE GALICIA

@ P ‘
4 ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

REFLECTION:

=

S HC o

« Did finding the different locations on the map
of the singers change the way you reacted to

the video<¢ Explain

= - 113 =
h4 B

ffoild

 What if the video showed only Peter Gabriel
singing the songe Would you have reacted
differently to ite

 Who is Steve Biko¢

~_
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SCAFFOLDING

BODY OF LESSON

REFLECTION
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Which doesn’t belong? Why
Locate on map homes of
different singers who appear in
the video (Body of Lesson)

 Watch video (Peter
Gabriel’s 40th Anniversary
version of ‘Biko’)

Did finding the different locations on
the map of the singers change the way
you reacted to the video? Explain
What if the video showed only Peter
Gabiriel singing the song?¢ Would you
have reacted differently to ite

Who is Steve Biko?2
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Which elements of the CLIL approach
were included in this Mini-Lesson?

CLIL ESSENTIALS

)
:

\

= o

Content tectonic plates affect oth
. Quality, ethical CLIL is: MANAGING THE AFFECTIVE SIDE MAKING INTENDED LEARNING | 1.You can meinwingthe | moke upthecattiscust §
EXPLICIT & VISIBLE fifteen major tectonic plates. fom'| major tectonic plates. w #
v not simply a matter of changing the language of are in constant movement 2
instruction 2. You can explain how pass each other =) [+ 4
tectonic plates affect one collide into each other V B [=]
another. move under (on top of) each othel '8
oy wves STUDENTS SEE ' ol e e g0
v notelitist \ become magma w z
& DISCUSS . ]
L letoc v Mot ameans for suppressing the L1. Q CREATING A CONTENT ::::e voglacs::icemptbns E g E
SECURE LEARNING : Language < . Fuy
mm cell cesses uhou; rokk ENVIRONMENT / Howmﬁ\ LANGUAGE & 3 Yo com e v slasly -9
- d" Py = num“ el INFORMATION LEARNING scientific descriptions, Shield volcanoes resemble a Roman T <
IN THE SCHOOL ) induding explaining their soldier’s shield lying on the ground. (C] [C] 9
v students help setrules \TM}‘ ~n £ SKILLS miations. Iz E
~¥ udent:
o j x :::Emz%?z::ﬁsm 2 2 g‘ ¥ >N OUTCOMES Leaming skills “MJ predicts that the next levekseven
4.You will be ableto eruption will occur in Italyin ..., because
( P ) summarise other students’ onaverage there isa level seven
Q TENSE. ideas. eruption every .. years! Q ?
O O U REFLECTING ON LEARNING
MAKING ACADEMIC
THE INTERDEPENDENCE OF CLILi I ACADE .
LANGUAGE AND COGNITION IS 2 dual-focused teaching and ) © Evrydoy discusing i
: : : i eg, discourse patterns, connectors,
rarnlng approach in which the L1 and an addi acodanic fagitos (a0 bt i S
ional language or two are used for promoting fact-based, unemotional, avoid- + the leaming process
iciti ance of 1st person), phrases for
‘ FOSTERING CRITICAL THINKING Oa_s :’:g::zz::‘:dnlﬁ:;:fg and language acquisition el il v ﬁ o fhanoe /howi to move
CONTENT & LANGUAGE - .
Create @ SCAFFOLDING CONTENT 6
INPUT & OUTPUT
o O
G R e reRRGE SCAFFOLDING LANGUAGE REFIECTING ON TEACHING e, using advance and other graphic
Analyse INPUT & OUTPUT + leading by example / showing organisers; highlighting key facts;
LEARNING MEANINGFUL a6 shortening sentincas and that you too are a leamer using subheadings; using analogies; build-
utd & ng + assessing and discussing your ing on students' existing skills, knowledge
Apply ¥ not just concentrating on understanding parag;‘ag?s, repeating not{ns O own work and understandings; making connections to
v fostering relational links (e.g, drawing out mvll nIn;sI:’e\g g'hor:;?;'raln- students' lives; providing speaking and
Understand and linking key concepts) storming topkt'felatad I;nguage' writing frames; reducing the number of
5 boi ¥ connecting with students' interests students writing own di eﬁnlﬂuns: facts/tasks presented/given at
i ed?g[’:‘gf:_"ﬁm.s'mnmm? v fostering critical thinking and self-reflection providing speaking and writing one time;... Q )
frames; organising vocabulary in O( )
(Anderson, Krathwohl et al, 2000) categories: pre-using vocabulary
Qj— and discourse patterns; ...
@ COOPERATIVE LEARNING CONNECTING WITH CLIL :g;':'ﬂ'q‘_f&‘:m:"—"(‘)ﬁ o
FOSTERING LEARNER LANGUAGE SPEAKERS
AUTONOMY ¥ positive interdependence TRANSLANGUAGING AND THEIR CULTURE(S) STUDENTS
v face-to-face promotive interaction + more‘exploratory talk! as
¥ individual and group accountability e.g. making limited and e.g. email projects, student .
s ; ?gﬁ:ﬁﬁ,’:ﬁ;ﬁ:ﬁﬁs tomake @ v interpersonal and small group skills Jl.ﬂkbus ugse of listening, exgchanges,plr:,mernet forums, ﬂ;pr:set: ;t; 7presentztionaltalk'
H + negotiating declsions about the ¥ group processing reading and/or watching partner schools, e-pals, analysing v (stude?ts spez)ik. read and write
learning process with students about a topic in one how two cultures view one
% 4 {#ohnsonand Johnson, 2001} language, and discussing or historical or cultural event, ... more than the teacher
1 writing about it in another
g

© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This Gefinition bulids on a definition by Malers ef al {2007}, and has benefiied from persceal win and Frigols Martn (2010).
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109 Mini-Lesson
Rhyming & Fruit

1. Download 10% Mini-Lesson
‘Rhyming and Fruit Salad Salsa’
2. Choose roles

3. Secretary shares screen with PPT

4. Look at the images. Take turns
reading aloudthe rhyming words
for each fruit.

5. Write 3-5 rhyming words in Spanish.
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Christine Rubie-Davies CAMBRIDGE

BECOMING A
HIGH EXPECTATION
TEACHER

RAISING THE BAR

Excellence in Bilingual Education
A Guide for School Principals
The Cambridge Teacher

~..'-57f’- J

“APRENDIZAJE VISIBLE"

para profesores

Maximizando el impacto
on el aprendizaje

John Hatte

101 CAcademi_c
WHAT IF... D
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LEARNING PROJECTS FOR LANGLIAGE TEACHING AND LEARNING
VOLUME 1

LANGUAGE ACQUISITION AND
SCAFFOLDING

Derwst Law Pate

Frwwerd Diil Mo

DONNA LEE FIELDS, PH.D

Jeff Zwiers &
£H, BT, E5L, CLk. b ey } Marie Crawford

o &




THANK YOU AND
SEE YOU SOON FOR SESSION 4!

HAVE FUN!!!
DONNA FIELDS

delfinesplaya@Gmail.com
scaffoldingmagic.com
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