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Please download from MOODLE:

https://'www.edu xunta.gal/centros/chivigo/aulavirtual /course NView.php?id =134 9#section1

Z. ClLIL Essentials

O N WD

Elementos esenciales de cLIL
Bilingual advantage

La ventaja de ser bilingiie

LAs Mini-Lessons 2 3, 4 Y S


https://www.edu.xunta.gal/centros/cfrvigo/aulavirtual/course/view.php?id=1349

SESION 1 — VIERNES, 12 DE NOVIEMBRE, 16.30 —  p#q XUNTA DE GALICIA
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19.30

https://eduxunta.webex.com/eduxunta-
en/j.php?MTID=m9428795b9df51619f7740ef9b92a2727

SESION 2 — JUEVES, 18 DE NOVIEMBRE, 16.30 —
19.30

https://eduxunta.webex.com/eduxunta-
en/j.php?MTID=m8527946fedd352bfa0fb7c365e88497f

SESION 3 — JUEVES, 25 DE NOVIEMBRE, 16.30 —
19.30

https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=m1dca7f2669bde7920c48ba436088003b

SESION 4 — JUEVES, 2 DE DICIEMBRE, 16.30 — 19.30

https://eduxunta.webex.com/eduxunta-

en/j.php?MTID=mab4e418fcab0798eda936b9b9f1afe59
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https://eduxunta.webex.com/eduxunta-en/j.php?MTID=m9428795b9df51619f7740ef9b92a2727
https://eduxunta.webex.com/eduxunta-en/j.php?MTID=m8527946fedd352bfa0fb7c365e88497f
https://eduxunta.webex.com/eduxunta-en/j.php?MTID=m1dca7f2669bde7920c48ba436088003b
https://eduxunta.webex.com/eduxunta-en/j.php?MTID=mab4e418fcab0798eda936b9b9f1afe59
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Objecltivos:

\

0

] Review feedback from the first session

sa i o

J Consider John Hattie’s best educational
practices to augment learning

NE

J Participate in different Mini-Lessons at all levels
and content themes

] Reflect on the sesion
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Objectivos:

1 Review feedback from surveys

J Share changes you’ve made in your planning/vision
from last session

1 Consider John Hattie’s best educational practices to
augment learning

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the session
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This is not my workshop. This is our workshop.
This is not my class. This Is our class.

What is the difference between
rteaching and learning?
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Most Valued Professional Skills
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2021

(World Economic Forum)

Problem-solving

Critical thinking

Creativity

People management
Coordination with others
Emotional intelligence
Fairness in decision making
Service oriented

Negotiation

Cognitive flexibility
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What is the
relationship
between the
scaffolding
activity and the
body and the
lesson?



La calidad y la ética de
CLIL es:

es algo més que sencillamente cambiar el idioma de

para todos niveles de aprendices

no para suprimir el L1

- lﬂhe(el ceases - mkamzbnlck

I E.:u;/ - Jagunenlsvome

Dominio del afecto

Per)

Crear un ambiente de
aprendizaje seguro

Crear las normas y consecuencias con los
alumnos

No catalogar a los alumnos
No soportar ni las burlas ni el sarcasmo

G2

Hacer que el
aprendizaje sea
explicito y visible

@

Los alumnos
visualizan y
debaten los

Contenido

1. Puedes nombrar por escrito
las 15 placas tectonicas.

2. Puedes explicar como las
placas tectonicas se afectan.

Lenguaje
3. Puedes realizar

/oW 10 FIND,

/ INFORMATION
INTHE SCHOOL, )
LIBRARY. /
V
(fn IEPAST,
——

objetivos de los
contenidos, el

descripciones cientificas con
analogias, induso para
explicar sus limitaciones.

Destrezas del lenguaje
4. Podras sintetizar las ideas de
tus compafieros.

56 mueven tan despacio tal y
como o hacen los caracoles
los vokanes inactivos se
parecen a un escudo romano
que 58 halla en of sush

PM vaticna qus la préxima

8rupcion ocurrird en halia

puedan colisionar entre 5
S8 MUeVeN por encima o por
debajo ds elles mismes

S8 Convienen a magma
emiten gases.

EXPECTATIVAS ALTAS
+
ALTO GRADO DE
COMPROMETIDO

La interdependencia del
lenguaje y la cognicion

O

CLIL esS un método de ensefianza con un

Promover la reflexion critica
en los contenidos y el lenguaje

e

los niveles predefinidos.

enfoque doble en el que se usa el L1y otro/s
idioma/s para promover la maestria tanto del
contenido como la adquisicién del lenguaje segin

O

Hacer que el lenguaje
académico sea visible

€.g. patrones de conversacion, conectores,
registros académicos (e.g. tono, basado en
hechos, sin emocion, sin usar la primera
persona, frases hechas para el andlisis y los

Reflejar en el aprendizaje

Mantener una conversacidn todos los dias
con los alumnos:

<)

considerar lo que hay que cambiar para
poder seguir adelante

G

Recordar

O

Tomarse tiempo para hacer
que el aprendizaje sea
significativo

no se trata tan solo en la comprension
fomentar las conexiones (e.g. extender y
conectar los conceptos claves

promover la reflexién critica y la auto reflexion

O

Promover la autonomia
del aprendiz

dar a los alumnos la oportunidad de elegir
ensefiar las destrezas de aprender
negociar las decisiones sobre el proceso
de aprender con el alumnado

G

v
v
\

s

Elahorar los
andamiajes para el
lenguaje

e.g. hacer mis cortas s Frases y los pimafos:
repeti los suztantivos en vez de uzar los
pronombres; destacar lax razes claves; hacer una
tormenta de ideas zobre o languaje e temas
ezpedificos; loz ak

Reflejar en la
ensenanza

Y ser referente/demostrar que eres C:

un aprendiz también
g# evaluar y debatir tu propio trabajo

Elaborar los andamiajes 5
para el contenido

&.g. utilizar los esquemas para destacar los hechos
claves: utilizar los apartados: utlizar las analogias; utilizar
&l conocimiento previo para fomentar las habiidades, el
conocimiento y ka comprension pravia; arear vinculos a la
vida ds los alumnos, proveer los marcos de pensamisnto
del habla y de la escritura: programar las tarsas de forma

definicionex: provesr marcos de pensamiento para
el excito y o dzcurso; organizar el vocabulario en
categoras, pre-uzar el vocabularo. .

O

Conectar con otros alumnos

Trabajar colaborativo
promover la interaccdn
como grupel

Translanguaging

e.g. induir e Listening en las
lecciones de manera limitada
y judicial; leer y/o visualizar
elementos de un asunto en
un idioma y debatir o
escribir sobre € en otro...

G

de CLIL sobre su idiomay
cultura

e.g. mensajes por correo electronico,
intercambios, foros, analizar la
perspectiva de un evento cultural y/o
histérico. ..

Asimetria de la
conversacion en el
aula a favor del
alumnado

més énfasis en una conversacion
frents & un discurso (Bames, 1997)

ol alumnado habla, lee y escribe més que la
profesora/el profesor

© Mehisto & Lucietto {2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

* This defiriton buids on a definifon by Maliers ot 3l (2007). and has benefitd from personal communication with Genesee (2010) and Frigois Martin (2010).
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Which elements
of the CLIL
approach did

you use this
week?
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Objectivos:

J Review feedback from surveys and share changes in
your lessons

:
i
-

d Consider the power in giving our students more voice

Consider John Hattie’s best educational practices to
augment learning

NE
L

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the sesion




% XUNTA DE GALICIA

Wy #4| CONSELLERIA DE CULTURA, EDUCACIO

* Create new
values

The well-

* Reconcile .
tensions and beimg .0f
dilemnas society Is a

-Take shared goal

responsibility for
your own acts
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OECD FUTURE OF
EDUCATION AND
SKILLS 2030

OECD Learning
Compass 2030

A SERIES OF CONCEPT NOTES
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PASSIVE LEARNING

Learning through memorisation and repetitive
exercises...

Employable 21st Century skills...
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One way of giving our students more voice is by
asking them more stimulating (intelligent) questions...
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Lower-Order Thinking Questions Higher-Order Thinking Questions

Yes/No Which Who When Where What How Why* What if
Preguntas de pensamiento Preguntas de pensamiento
de orden superior
de orden inferior

Si/No Cudl Quién Cudndo Donde Qué Como Por qué*

Y si...
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Stages of a River

Lower-Order Thinking Questions Higher Order Thinking Questions

CHC o

—

Yes/No Which Who When Where What How Why* What'if

v

Are there three (3) stages
of a river?

4 1

PEPEY = <, 5. T —_—

~_
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Stages of a River

Lower-Order Thinking Questions Higher Order Thinking Questions

CHC o

—

Yes/No Which Who When Where What How Why* What'if

v

4 1

PEPEY = <, 5. T —_—

Which course ends at the
mouth of the river?

~_
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Stages of a River

Lower-Order Thinking Questions Higher Order Thinking Questions

CHC o

—

Yes/No Which Who When Where What How Why* What'if

v

When floating down the river,
wihen would you most likely find
the fastest currents?

Upper, Middle or Lower Course?

4 1

PEPEY = <, 5. T —_—

~_
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Stages of a River

Lower-Order Thinking Questions Higher Order Thinking Questions

—

Yes/No Which Who When Where What How Why* What'if

v

Where in a river do we find
waterfalls?

Upper, Middle, or Lower Course
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Stages of a River

Lower-Order Thinking Questions Higher Order Thinking Questions

CHC o

—

Yes/No Which Who When Where What How Why* What'if

v

Why do rivers meander
(meandro)?

4 1

PEPEY = <, 5. T —_—

~_
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Stages of a River

CHC o

Lower-Order Thinking Questions Higher Order Thinking Questions

—

Yes/No Which Who When Where What How Why* What'if

v

What if you had the choice to live next to a river.

Would you choose the Upper, Middle or Lower
course for your home? Explain.

4 1

PEPEY = <, 5. T —_—

~_
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Objectivos:

J Review feedback from surveys and share changes in
your lessons

:
i
-

d Consider the power in giving our students more voice

Consider John Hattie’s best educational practices to
augment learning

NE
L

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the sesion
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John Hattie’ studies are about
wearing hats in the classroom.

John Hattie’s studies examine
educational techniques that show
us the most effective practices we
can use in the classroom.
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Behaviour in the
Classroom, 0,68

04 03 0.6
0.3 0.7

0.2 0.8
0.1 09

1.0

Effect Size

|2
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Strategies to integrate
subjects, 0,93

04 03 0.6
0.3 0.7

0.2 0.8
0.1 0.9

1.0

Effect Size

|2




Use of calculators,

0,27

0.2

0.3

0.4

0.5
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0.6
0.7

0.8
0.9

1.0

Effect Size

|2



Socio-economic

status of student,

0152 0.4

0.3

0.2

0.5
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0.6
0.7

0.8
0.9

1.0

Effect Size

|2
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Collective Efficacy,
1,57

04 03 0.6
0.3 0.7

0.2 0.8

0.1 0.9
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04 03 0.6
0.3 0.7

- 0.8
/
Desired Effect 0.9

1.0

=
>
3 Sizes
©
o.
>,

/
/

| 2

Effect sizes: The research tries to answer the question:
What are the best educational practices?
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1. Download 29 Mini-Lesson: Best
Educational Practices

2. Choose Roles

3. Follow instructions on the slides.




+ + % XUNTA DE GALICIA

:r_'. CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

John Hattie developed a way of synthesizing various influences based on 1200
meta-analyses of educational interventions according to their effect size. He

has ranked 252 influences that are related to learning outcomgs - from very

positive effects to very negative T T
effects. Hattie found that the
average effect size of all the
interventions he studied was 0.40.
(For example, Scaffolding has a
very high effect size (0,82) while
Use of Power Point has a very low

effect size (0,26). His studies try to . effects
answer the question “What are the '
best practices in education?”

04 0> 0.6

Zone of 0.9
desired 10

1
| -
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Maximizando el Impacto
en ol aprendizaje
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VISIBLE LEARNING
FORTEACHERS

MAXIMIZING IMPACT ON LEARNING

JOHN HATTIE




collective efficacy (1,57)

self-reported grades (1,33)

teacher expectations of students (1,29)
summarisation (0,79)

teacher clarity (0,75)

feedback (0,70)

meta-cognitive strategies (0,60)

peer tutoring (0,53)

questioning (0,48)

ADHD - treatment with drugs (0,32)

)
E
(S Desired Effect
c .
o. Sizes
E?

summer school (0,23)
teacher verbal ability (0,22)

one-on-one laptops (0,16)
non-immigrant background (0,01)

re.l.enﬁon (_0'32) https://visible-learning.org/hattie-ranking-

influences-effect-sizes-learning-achievement/
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Which practices do | use that Hattie’s studies
confirm are effective?

Why is it important to know the effect sizes of
our educational practices?

How will 1 change my educational practices in the
future based on what | learned in this activity?

(one more on the next slide)



NEGOTIATING PHRASES...

Would you reconsider...
I’m wondering if...

How would you feel if...

Did the negotiating | believe that...

How about if we reconsider...

phrases help )’Ou I believe we could change...
communicate Actually, 1 think all we need to do is...
I believe means

differently? How?

Perhaps could also be placed...

In this case, | believe what you mean is...

I see what you mean; however, | wonder
if...

I agree up to a point. Would you
consider...

1 would like to interject another point of
view.
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This was a Mini-Lesson!

Reading information
Assessing its value

Giving the different elements
value compared to each
other.

SCAFFOLDING

S HC o

Looking at the source of

BODY OF LESSON the information

Considering conclusions
drawn by the experts

hY% Y

Ca{:{:oldirxg

Which practices have lower influences of learning
than | expected?

Why is it important to know the effect sizes of
educational practices?

REFLE‘ I ION How will 1 change my educational practices in the
future based on what | learned in this activity?

Did the negotiating phrases help you communicate
differently? How?

~_
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THE BIRTH OF

IsLAM

/ The Middle Ag
T ®

IslamicandCa

& 7TH crunv

6TH CENTURY i, - ! v

11TH CENTURY

ad ‘ifferent . e
figures T - - : b
THE BEGINNING \ “‘ THE BIRTH OF w. THE CAROLINGIAN sl b
EARLY MIDDLE ISLAM isamicwd The Western Roman EMPIRE uhammad is born at
B wcommel Empire falls by the year Mecca in the year 570i

Economic, demographic Emperor Justinian extends clcrequg 476. The Christian- — Durrmg‘thtls conflich l§”a‘m -
and social developments i hi h h h nssettledd  Germanic kingdoms arise il v i _Emm

s reign throughout the v dakrin Byzantium in-order to v

in Europe at this time Mediterranean.
coincide with a period of The Byzantine Empire

good climate that ! 2 1
promotes productive T T\t reachs its peak during
harvests l I this period.

' g

A

in the territories that had v expand along the
once belonged to the
Western Roman Empire,

1 coasts?

Mediterranean.

‘B THE BEGINNING OF THE
. LATE MIDDLE AGES A
uslims conquer the In 800, ( ic, demographic Anewe 9TH CENTURY

Iberian Peninsula in the crowned A jal developments Renaissa
ear 711. The Franks stop Romans »e at this time a serjous

1N tne year 393, e
Roman Empire divides
into the Western Roman

Emperor Justinian extends
his reign throughout the
Mediterranean.

Empire, with its capital in The Byzantine Empire 23them from advancing Although w : with a period of accompj
Rome, and the Eastern reachs its peak during Sfurther north at the Battle does not 3 : , mate that epidemi
Roman Empire, with its this period. f Poitiers, powers, | ¥ & W s productive wars, Col
capital in Constantinople. his rule; 5. to the Ty
. becames e ’
Muslims conquer the Empire. M el . A -
[berian Peninsula in the In the year 395, the |
8 year 711. The Franks stop wasasean ROManN Empire divides ; il 2 W] In 800, Charlemagne is
them from advancing avil into the Western Roman W > Ndj A new era, called the crowned Emperar of the
further north at the Battle yt::rn:: Empire. with its capilal in : RQI'IEIIISSBI'ICE?A var1ses after Romans by PDDE Leo [11.
of Poitiers. itwi - Rome, and the Eastern et Although Charlemagne
cult : accompanied by does not receive any new

Roman Empire, with its epidemics, famines and

capital in Canstantinople. wars, Constantinaple falls
to the Turks.

powers, this legitimises
his rule; which, over time,
becames the Holy Roman



Put the images in order according to the year.

11TH CENTUR‘I’

THE BEGINNING OF THE
HicH MIDDLE AGES THE EXPANSION OF THE RISE OF THE THE CRISIS OF THE THE CAROLINGIAN
ISLAM BYZANTINE EMPIRE THE BEGINNING OF THE THE BEGINNING OF THE
ROMAN EMPIRE THE BIRTH OF EMPIRE
EARLY MIDDLE AGES LATE MIDDLE AGES

9TH cr_m'umr

Economic, demographic
and social developments
in Europe at this time
coincide with a period of
good climate that
promotes productive
harvests,

8TH CENTum’

Muslims conquer the
{berian Peninsula in the
gear 711. The Franks stop
them from advancing
{urther north at the Battle
of Poitiers,

|

_ 6TH CENTURY

Emperor Justinian extends
his reign throughout the
Mediterranean.

The Byzantine Empire
reachs its peak during
this period,

In the year 395, the
Roman Empire divides
into the Western Roman
Empire, with its capital in
Rome, and the Eastern
Roman Empire, with its
capital in Constantinople,

5TH ENTUN’

he Western Roman
mpire falls by the year
76, The Christian-
ermanic kingdoms arise
| the territories that had
nce belonged to the
lestern Roman Empire.

limi CENTURY

A new era, called the
Renaissance, arises aftar
a serjous crisis
accompanied by
epidemics, famines and

wars, Constantinople falls

to the Turks.

28 XUNTA DE GALICIA
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ISLAM

7TH CEN!'I.IR‘I'

Muhammad is born at
Mecca in the year 570,
During this century, Islam
enters into conflict with
Byzantium in-order to
expand along the
Mediterranean.

CONSELLERI'A DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

In 800, Charlemagne is
crowned Emperor of the
Romans by Pope Leo 111,
Although Charlemagne
does not receive any new
powers, this legitimises
his rule; which, over time,
becames the Holy Roman
Empire.
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How can we adapt this scaffold to our lessons?
Science Laboratory Instructions

MINI-BOTTLE ROCKET

« When you're ready to launch, drop the baking
soda parcel into the bottle, quickly add the cork,
put the rocket down and stand back!

 Wrap the baking soda up in the kitchen roll to
make a little parcel.

« Use the tape to attach the 3 straws to the side of
the bottle so it stands up, upside down.

« Choose a launch site outside. It needs to be on @
hard surface.




~_

28 XUNTA DE GALICIA

@ P ‘
4 ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

How can we adapt this scaffold to our lessons?
Math Multi-Step Equations

Solve this equation. 2x + 5=15-x

« Bring variables to one side by adding or
subtracting.

Now, divide bofth sides by 3:3x=10—3x + 3=103—x=103

First bring variables to one side by adding xx to both sides.
2x + 5=15 - x—>3x + 5=152x + 5=15 — x—>3x + 5=15.

e Combine "like" terms on one side.

« Simplify using the inverse of addition or subtraction.

Now, subtract 55 from both sides:
3x +5-5=15-5-53x=103x+5-5=15-5-53x=10

« Simplify further by using the inverse of multiplication or division.
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How can we adapt this scaffold to our lessons?
Language Sequencing Action




Quality, ethical CLIL is:

v NOt simply a matter of changing the language of
instruction

v' ot just for high achievers
v not elitist
v NOt a means for suppressing the L1.

- \Iigunemlsvolny

—

THE INTERDEPENDENCE OF
LANGUAGE AND COGNITION

FOSTERING CRITICAL THINKING
CONTENT & LANGUAGE

Create
Evaluate
Analyse

Apply

Understand

Remember
=knowledge in Bloom’s taxonomy)

(Anderson, Krathwohl et al., 2000)

FOSTERING LEARNER
AUTONOMY

v giving students choices to make

v teaching learning skills

v negotiating decisions about the
learning process with students

MANAGING THE AFFECTIVE SIDE

ol

CREATING A
SECURE LEARNING
ENVIRONMENT

v students help set rules
¥ no labelling of students
¥ noridicule or sarcasm

MAKING INTENDED LEARNING
EXPLICIT & VISIBLE

TUDENTS SEE

Content
1.You can name in writing the
fifteen major tectonic plates.

2.You can explain how
tectonic plates affect one
another.

& DISCUSS
CONTENT

LANGUAGE &
LEARNING

CLI L |$ a dual-focused teaching and

learning approach in which the L1 and an addi-

tional language

r two are used for promoting

both content mastery and language acqui

to pre-defined levels.*

TAKING TIME FOR MAKING
LEARNING MEANINGFUL

¥ not just concentrating on understanding

v fostering relational links (e.g., drawing out
and linking key concepts)

v connecting with students' interests

v fostering critical thinking and self-reflection

COOPERATIVE LEARNING

v positive interdependence

v face-to-face promotive interaction
¥ individual and group accountability
¥ interpersonal and small group skills
¥ group processing

(Johnson and Johnson, 2001)

SCAFFOLDING LANGUAGE
INPUT & OUTPUT

e.g., shortening sentences and
paragraphs; repeating nouns
instead of using pronouns;
underlining key phrases; brain-
storming topic-related language;
students writing own definitions;
providing speaking and writing

categories: pre-using vocabulary
and discourse patterns; ...

TRANSLANGUAGING

e aking limited and
judicious use of listening,
reading and/or watching
about a topic in one
language, and discussing or
writing about it in another

© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press.

Language

3.You can use analogies in
scientific descriptions,
including explaining their
limitations.

Learning skills

4.You will be able to
summarise other students’
ideas.

MAKING ACADEMIC
LANGUAGE VISIBLE

e.g., discourse patterns, connectors,
academic registers (e.g., tone,
fact-based, unemotional, avoid-
ance of 1st person), phrases for
analysis and discussion, ...

REFLECTING ON TEACHING

v leading by example / showing
that you too are a learner

v assessing and discussing your
own work

CONNECTING WITH CLIL
LANGUAGE SPEAKERS
AND THEIR CULTURE(S)

e.g.,, email projects, student
exchanges, Internet forums,
partner schools, e-pals, analysing
how two cultures view one
historical or cultural event, ...

* This definition builds on a definition by Maljers et af. (2007), and has benefited from personal communication with Genesee (2010) and Frigos Martin (2010).

tectonic plates affect one another
make up the earth’s crust

form major tectonic plates

are in constant movement

pass each other

collide into each other

move under (on top of) each other
melt into molten rock

become magma

release gases

cause volcanic eruptions

to move as slowly as fingemails grow
Shield volcanoes resemble a Roman
soldier's shield lying on the ground.

HIGH EXPECTATIONS +

HIGH LEVELS OF
ENGAGEMENT FORALL

‘MJ predicts that the next level-seven
eruption will occur in Italy in ..., because
on average there is a level-seven
eruption every ... years!

9

REFLECTING ON LEARNING

Every day discussing with
students:

v progress in meeting goals

v the learning process

v what to change / how to move
forward.

SCAFFOLDING CONTENT
INPUT & OUTPUT

e.g., using advance and other graphic
organisers; highlighting key facts;

using subheadings; using analogies; build-
ing on students' existing skills, knowledge
and understandings; making connections to
students' lives; providing speaking and
writing frames; reducing the number of
facts/tasks presented/given at

onetime;...

ASYMMETRY IN CLASS-
ROOM TALK IN FAVOUR OF
STUDENTS

v more ‘exploratory talk; as
opposed to ‘presentational talk’
(Barnes,1997)

¥ students speak, read and write
more than the teacher

Which elements
of the CLIL

proach did we

4

«i»
+ 4+
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use 1n this

scaffolding

activity?
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Objectivos:

1 Review feedback from surveys

J Share changes you’ve made in your planning/vision
from last session

1 Consider John Hattie’s best educational practices to
augment learning

1 Participate in different Mini-Lessons at all levels and
content themes

] Reflect on the sesion
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39 MINI-LESSON

1. Download: ‘39 Mini-Lesson Which is

the best paraphrasee’

2. Choose Roles

2
N ¥

What is a natural increase?
When is there a negative
natural increase?

3. Secretary Shares screen with PPT

A negative natural

increase had not been

recorded in Spain since the
Civil War or the 1918 influenza

pandemic,

What caused a negative

increase back thep and
What causes i now?

74
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Was it easy to identify the most accurate
paraphrases/translations choices?

Why do you think this activity might be valuable In
stimulating your students’ critical thinking skills?

Which did you like better - the examples that were
paraphrased or the ones that were translated?
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This was a Mini-Lesson!

* Reading and identifying best
paraphrases/translations

SCAFFOLDING

S EC o

Reading a unit on

BODY OF LESSON . I?Aeaigi:;p; Ymask for the

holidays

affold
h4 §

MWas it easy to identify the most accurate
paraphrases/translations choices?

Why do you think this activity might be
REFLECT |ON valuable in stimulating your students’
critical thinking skills?

Which did you like better — the examples
that were paraphrased or the ones that

weretransiafed?

~_



4° Mini-Lesson
Logistics - Tiras

- YC ents iNng o begin Unit 1. Before they begin,
T ’rh-:oingn— ficipate in this activity:
B!

Logistic Logics

Al 4 Al 10
lyze and di IJO( IIb 1 I(Jb
Logf hey help ";:V'Pﬁcians analyze e and coordinate a company's
suplfi:‘:':,:,rze“ve:,aly chain. They y help move pn oducts from
SUPL iy many indudiers to const umers. Their wi( ork involves e 2
B =mean] | EeRRLo PR MOoado dge presentacion
Logi' the supply chaingniane work in e | many industries e i, particularly
man’th ldlstn:uuoym acturing. The w rork is fast-paced. They need to
“’:en?;k”eg;is:;:tsi; every step in the 2 supply chain. Sor netimes, there
SR % fist step in e Problem with distribution. Log jisticians are
Pty e St cting these issues. O |They use the 1 i i
iy e 2. sessmanan 2° Skme " | DK At one strip (fira) at a fime.
Edu<‘ i beﬂ:,'e,' Ma':ation is the first it step in entering a career in i 1 I
g lomerstion o the fo 3. icans nave s PEISCasocmes | IS €VErything on that strip and predicts what
degiperience througipe. However, the | 1global economy m: . akes logistics . .
icated th in before. Many log| isticians have
complcatd noeore Ve o Y i Ctesnsrave |y AN ON the strips to the right and left.
% p degree. For exa mple, some 1 i
e 4. fecenanmiNEXT [anemee | reQds the second strip and predicts what

4 mo’richT ppear on the left/right.

gt (o ) : :
s i S. 9 tinue namic until your group has read all the strips.
6.9 d the on the 3rd slide and discuss whether it would

y asier ir students if they do this scaffold first.

_ T
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* Was it easier for you to understand this text after
particating in the scaffold? Why?

 What are logisticians main responsibility?
* If you were to create this scaffold with other

material, would you make the strips wider or
thinner? Explain.



28 XUNTA DE GALICIA

@ P ‘
4 ¢4 CONSELLERIA DE CULTURA, EDUCACION
E ORDENACION UNIVERSITARIA

This was a Mini-Lesson!

* Read strips of information

SCAFFOLDING one by one.

MEC o

e Read th fth
BODY OF LESSON Loae Lo pageotine

<
h 4 |

Was it easier for you to understand this
text after particating in the scaffold?

Whye
«  What logistici i ibility 2
REFLECTION . Ifyou were fo create fhis scaffold with

other material, would you make the
strips wider or thinnere Explain.

~_



Adapting the Mini-Lesson...
Science Primary

Photosynthesis:

PhOt""hotosyl_c'nthesis

1

ph w

led

The pk 1he plant draws s up water (H,0)
througje; through its rootrgts it -

2 '
The 'C“pl“rhe leaves take e In CO, from the wr T G ‘,-.-».\n

5
The leig"rhe leaves trap ) energy from sun  ight > _
n

i Q 3
The pli The plant uses t the energy of ‘

sunlighay sunlight to turn jx water (H,0) and
CO, '"‘thCO_ into sugars  and oxygen (O,) ( SR

The pli  The plant releas  ses oxygen (O,)
into thpliinto the air w h
The pli The plant uses t the sugars for gn  wth -

«i»
+ 4+

+ 2+
0 ¢
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Adaptar el andamiaje:
Los colores y emociones

YEL
increas
Humor, |
Person:
Intellec¢
Cre:

- Ol

G

srlppo'suPPOTrts Balance,

c aM Harmony, Love,

s(i:r:;?- Communication,

LOW Acc‘ Socizal, Nature,
ies Fun, Acceptance

-ightness,
Hu, Power,
&t, Logic,

INtivity

G;REEN

) VIOLET stimt
InY1OLatuition, Imag?  hgination,
tUL'Jt'f Universal F’™ 8l Flow,
ni Meditatio i
R
ED N Artistic
Qualitie

mulates

increases

ysical Energy,
Phyality, Stamina,
VitaGrounding,
Cpontaneity,
S Stability,
Passion



28 XUNTA DE GALICIA

] L) L) + . + Ve Ve
- CONSELLERIA DE CULTURA, EDUCACION
Ada!) ting the Mini-Lesson... +X+ E ORDENACION UNIVERSITARIA
History

ir'sg

=3
=
°
- RS Bm <
v n L ’ B ' :
\ , g H
I g
HE HERALI : ’
=
NEWSE NEOLIT =
THE NEOLITHIC T WSP) T
mE NEOLITHIC NEWSPAPER OF ‘mn: L
FRIDAY OCTOBER 15 8000 YEARS AGO | No 15| MO AGO I No 15 | MORNING EDIT

S HC o

A

Th( e end of aoiof an ¢a era e GO

Scientists confingjontim the possibility of growing of gy of growing our ovod in the| truction to be

and animals hay, " ve been tried o That meansThat That means the eif noPWn food o Plants located in the

pldaidlenll " R coast
SAPIENS HUNTER (PIENG | ccentels have caled Agriul- spesking Wit 1 1. <pcoyoul. spesking with the press- he g e r@Nd OF NOmadism| C Atlantic coast
Fertile Crescent ilo Cree 1@ and Lwestock Famming. end of nomadic [ o " ng, end of nomadic Westyle, the igoing to' Asia and the Fertile Crescent |\
Expectation hac grown due toirtile Cres, yay is, the growing of plants creation of perma; fiints creation of permanent settie- e and are going to spread across| 1ce JULIE LITHSON
the announcement of what maypectation . ang animals. If successful, that ments and new bl '(Jhat ments and new jobs for al the i the world, — North-west France
mean the end of the word &% anNOUNGCY, will mean -according to the ol MeMbers of the Al e ol. mombers of o hordes”.  "® °*9e Ty i th baginning of a new| speculation)
W know: the discovery of whatan the ery derly of the tribe in charge of Trials have taken °= MOMb, o yroic have taven piace in East EDITORIAL P. 6. [ ons seem to[y ™7 °F
. b know: the ¥ ) o jof Trials : <o - MORE ON PAGES 14}l location il <, "5\ consiructions seem lo
L » - g s s have found a final location in
s “”"’ {7 S t of EUrope e asantic coast of Europe.
- - T . . |gineers argguiders and engineers are
- 1 the materi{ now trying to chose the materi-
1 of what they|als for the erection of what they
lolithic struc{have called ‘monolithic struc-
| tures’
ind functiong The final shapes and functions
‘et due to the| are st under secret due to the
| project, agrelevance of the project, as
Sal difficultieg el &% the technical difficulties
le of the usepmumsd because of the use
e challengd of large stone. “The challenge
h ""9%is to keep the stones upright,
ones uprighty 4 ioh, s nothing that has been
g [nat has beerf ooy gong before”, according
", according s a spokoperson.
| However, the same source has
ie source hagincicated that “one of the key
ie of the keyideas is respect to the eaviron-
) the environ{ ment, as well as providing jobs
Iroviding jobg for the local communities”,
e A . 3 'ommunities”, ":00"1 Nm‘:"ﬂ‘” criticism
A FUTUSISTIC WORLD. Schentis | Pk have shown that this |5 what ife might look #Ke in the near 3 ) ) to criticism/ 9f nomad
now objects and even more popula e 2o de o) hT T ILE € i / : a In addition to smaller project, a

Altamira wi |Fumn close “until further né"> |kf 39 tents, new !'eh' P;‘?iiﬁhjﬂﬂ:?ﬂmmg':f:
wobjects a urther notice » ot chief hag
Conserva [tartion s the priority, experts sayz . experts say —

After decades of speculation,

=N S e S
4 Y

Cbiity for o'areer project Sionehenge
pibility for a g e though he is considerng
DAVID BISON iStonehengel g pising of Sainsbury in the

3 considering gastem part of Britain he is not
mages”. New artsts anc New arbsts and restoration " i s
Northern Iberian Peninsula 1 Tho dosest ordss have ax- schoos ond 10 ks @XE e sehoot ond 0 o' mono. , fsbury in the forgetting piaces along the Al

2:: o,“""a::'lwm“"’m“"'fgl:"l‘_(m pressed their happiness due 1o chromatic  paint e to chvomatic _peintings,  more) I : ! ‘nTm hi }:5 r:i lantc oo:sl. mostly along Ire-
cosing s doors indefiniie) OAVID BlSis the amount of animals, fish and schemaic and §  New and schemasic and therefore less! i 4 Blong the At land and France. .
e ; ¥: Sorthern Ibr fruits the tourists obtain every realistic. Thereforty. schocvery realistic. Therefore, Since the ir- . AGE 18

::;-u 2 e s popular®! year. I was 'b": ";" ‘;‘; asmission of infof to chron We asmission of information is oral
rman bition hadrth of the e been arou re forand enalysis carng conop forand analysis cannot be per-

bl it o r it its ¢*S 3ges. and the situation was im- formed on the W, lis¢ IM- formed on the works nobody|

been open for 100 years afier PSing its Cy P00 al hooTY realis

was accdentally found by ileast “for  bo. rely knows really knows how 1o restore|

The amount of hunter-gatheno o ; h - by 155 ¢ ; c
ors vieking the cave lookng k"‘;le girl anar- cal cave art s very delicate, and ing for the origins he The itand ing for the origins and meaningl

ve been or the balance of bicod, charcoal of the most famoice only tooal of the most famous artwork in
Inspiration for their hunting par.. - ¢ q
iy - GO aintings anr- and dfferent materials is com- the world. he nia, wom- the wortd.

%C

risk the me  pletely unknown for us”. isi- the cc o . PAGH
The amoun nd ing for the origins and meaning
ers visiting L. vu.v .. i wvuw, wien @l of the most famous artwork in

Get YOIll'é Dy bartering ree,i your old bifacesjfor.a
¢ brandinewjaxe

O,
inspiration for their hunting par- and different materials is com- the world.
ties have caused severe da-  pletely unknown for us”. PAGE 20
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Which elements of the CLIL approach
were included in the Mini-Lesson?

0=
aLE HC® o

CLIL ESSENTIALS

O O

REFLECTING ON LEARNING

Col ic plates affect ther
J uality, ethical CLIL is: MANAGING THE AFFECTIVE SIDE MAKING INTENDED LEARNING | 1-%o0 canmomeinwiingthe | motesphecstis v -
y’ > EXPLICIT & VISIBLE fifteen major tectonic plates. form major tectonic plates ‘: -l
 not simply a matter of changing the language of Q o it arein condans mvement $ :
u can explain ass
T instruction {econic platesafict one Colice moeschather '9_ _—
’ "°:“;"'°""°“""'m“ STUDENTS SEE | ™™ e e s Eop
v motelitist become magma w2z
& DISCUSS e Vag
v notameans for suppressing the L1. :Q CREATING A CONTENT, facasgcd s euptions o g =
SECURE LEARNING Language » ) Xow
g 5 ENVIRONMENT LONOUACRE: | i || S TIg
= { todivide... ~{ jsgunemisviime . LEARNING e phions, P v anges o
wareess o Y
S v students help setrules limitations. =-—=2
PR ino labeling of studants N g]((_]['[‘Lé(S)MES Leaming skills ‘M predicts that the next levek seven i
¥ ¥ no ridicule or sarcasm - 4.You will be ableto eruption will occur in taly n ..., because
< THE PAST i tudents’ on average there is a level-seven
(51'.«}5,) ideas. eruptionevery ... years!
MAKING ACADEMIC
% THE INTERDEPENDENCE OF . LANGUAGE VISIBLE S
LANGUAGE AND COGNITION CLIL 1S . cuatocuseateaching and EIE) o il
learning approach in which the L1 and an addi- :g;,::;‘z‘,‘g;:ﬁ’e’:‘ ncion e o
tional language or two are used for promoting fact-based, unemotional, avoid- v tp}:?eamlng pmcegsg
isiti of 1st ) phi foi
‘ EOSTERING CRITICAL THINKING @ both content mastery and language acquisition :::ley o8 an:sg‘:ss)szmﬁff‘ " % m;?dfhange/ how to move

CONTENT & LANGUAGE to pre-defined levels.*

%

REFLECTING ON TEACHING
SCAFFOLDING LANGUAGE , othe
. G TAKING TIME FOR MAKING o e et Graphlc

Create O SCAFFOLDING CONTENT
e O % C") INPUT & OUTPUT

INPUT & OUTPUT / leadi example / showi organisers; highlighting key facts;
LEARNING MEANINGFUL Sy Sl et i using subheadings; using analogles; bulld-
pa;agraphs; repeating nouns + assassing and discussing your ing on students' existing skills, knowledge
Apply ¥ not just concentrating on understanding Rt O sk ricmna: own work and understandings; making connections to
 fostering relational links (e.g, drawing out underlini ':g ;Draser b'raln- students' lives; providing speaking and
Understand and linking key concepts) okt ¢ writing frames; reducing the number of

+ connecting with students' interests storming topic-related language;

facts/tasks presented/given at
R b students writing own definitions; 5
:m,w}ed;",',‘ﬁﬂ,m'm‘muw}  fostering critical thinking and self-reflection providing speaking and writing one time;...
frames; organising vocabulary in @

(Anderson, Krathwohl et at, 2000)

categories: pre-using vocabulary
ij and discourse patterns; ...
0§ | cooremmueicamune it
FOSTERING LEARNER LANGUAGE SPEAKERS STUDENTS
AUTONOMY ¥ positive interdependence TRANSLANGUAGING AND THEIR CULTURE(S)
v face-to-face promotive interaction P e T
+ giving students choices to make + individual and group accountability e.g. making limited and e.g, email projects, student p os:f o mzmt;omm,y
+ teaching leaming skills v interpersonal and small group skills judicious use of listening, exchanges, Internet forums, (Br::ns,w‘?;;
+ negotiating decisions about the ¥ group processing reading and/or watching partner schools, e-pals, analysing + students speak, read and write
learning process with students about a topic in one how two cultures view one
tiohnsonand Johnson, 2001) language, and discussing or historical or cultural event, ... fmona thaniine tacher)
writing about it in another
© Mehisto & Lucietto (2011). See Mehisto (2012) Excellence in Bilingual Education: A Guide for School Principals. Cambridge University Press. * This cefintion butids on 3 definiion by Malers ef al {2007), and has benefied Frigols Martin (2010).
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K9 MINI-LESSON #

. Download 5 Mi
Mini-Lesson Li
Language for Ges’rureg’n List of Academic

2. Choose Roles

)
=: s 4
A What cause:
> sffects of on thy s and effects does
P of migratio the countries migration have
gration . eonlblente s aetor
1 - on host countries cave or arrive to?
% GLOSSARY
-~ Thei t of migrati barbed-wire: shrp metal cables
e impact of migration g gt s T et
urope that have agein his is. i bservation
e ¥ 18 populations i phabia: fear of forelgner
% GLOSSARY Migration affects population in many ways because it creates changy by working and lespread: distributed all ove
abroad: in aforetga count®y bnnvmcmmuwnnm\v_mnswu\\Mvmms:mmnv differen and paying taxes.
fferent customs an
gain: to benefit from " . . ms and traditions
) Effects of migration o% countries of origin
remaining stl avalable
savings: money you kee?  positive effects T
and x

abalance: to make uneauat " i
unbalance: (0 13ke U7 1t creates a source of income, Emigrants usvalY \cansfer some of 15¢ e aC amophote e
ings back to theit ‘families in their home country. threat to their countr political
1t helps regulate high unemployment f fewer people of working 8rants and their situatior
stay in a country. there 5 e ompetiion or an el b esany Woklng aaton oy
which s not legally regulated
» Harmful effects. i
ints, by taking
+ 1 lowers the youth population. YoU1E people emigrate MO P “f‘m‘ﬁ 8 them across
making it difficult for countries to moderise {hemselves. This * host co s
unbalances the age gistribution within @ population. ¥

then find

3.
Secretary Shares screen

ed and well-trained workers when

with PPT

. Countres lose highty aual
Jecide to look for better Orofessional opporunties abroad. If they
Successtul, thei friends 01 times decide 1o follow the

‘::(-‘:0" risk crossing the
. 1 affects gender distribution pecause more men emigrate 2" e om e ey,
4o i more devel
1t often disrupts family \ife since family members are separated f ioped
each other

1 it e g s
() migrationandsay i the
Le"!enng to positive or ny it
fects of migration. o

4, '
Speaker will share gestures

would be the fifth
n population size!

arties to o
Priles 1o gl avsn
(Z!’r"x 9 hather — - ,,:::‘mmuen»w,m
{ g awall along the
Bva\ndmmre‘ulslowhnnpsupvn(rum\\vghponessmnml\u:kgwunds
Prave heir countles of 1B 18 oot work n o developed
r.ourm\es.Vlm\arhu(uupnrlm\i\m,mmenhnmn(nun\wmwrsmesc
mgh\y\mmeﬂlr\dwmuals\usnmhlm\le\uupmlussmv\alundumnumv(
| Comdtions e
This situation causes
the country of OrE!
o lose the resources it
\hvested ntaainiog
particularly harmful 10
\ Toer bout | \ {oss developed '“
“““'\S““‘““‘\”“"““" countries that have \ /
they were bort. 10 | tess educationst i ez na
resources for thelt } 4
population. Host : LEaciiatcoa
| and, gain from this ».r country.
: { giuation since they §
, teceive highly ¥
z Qualifiod workers they d
A | did not have to tait

| 1o be
| » ¢ brain drain bent

0 What
it bl oul o
i it allowed large numbe %
bl igrants? Do you know of o
m iculties this has caused 5
o intry or your town? l"\‘{ﬁl"
tions o you popose?

@ smSaviadi

ot for the countries of orgi™? Why or why not?
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Adapting the Mini-Lesson
The Weather

Gestos para:

sun
rain
wind
clouds
SNoOwW
storm
cold
hot

Video

«i»
+ 4+

+ 2+
0 &
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Geography

Gestos para: cordillera a mar se pueden distinguir tres tramos:
. CURSOALTO O SUPERIOR:
superior Donde nace €l rio. Gran pendiente.
nacer Elrio es angostoy rapido,
. generando un proceso de erosion
pendiente
infe I'iOI' CURSO MEDIO: Pendiente menor.
. Elrio se desplazaa menor
medio velocidad y su cauce se hace mas
zona anc'r‘lo, SE {'ormgm 10S t'errer.ms
aluviales; ricos en sedimentos
lentamente
fl uir CURSO JJ\'JFERJE)R: Z0ona donae el
[0 dESEMDOCA €N €l mar.
desplaza Pendiente suave, el rio fluye:

Desembocadura
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Images from video

Write sentences describing the
images using ‘We see...’

Come on let's paint with some colours.
Start with yellow, red and blue.
-

- &
- £

Example:

We see the mouse is mixing
paints. We see the colours are
yellow, red and bluve.

Mix them together to get purple, green
and orange, too.

A
A‘

We put the paint, on the brush...

e

...and we swirl it all around on the

ol

2 o]
©)4

-

So many things that we can draw: lines,
dots, stripes, and shapes.

Nad OO

Let's use chalk, pencils,, markers and
crayons to brighten up the page.

TES

All these colours to choose from:
turquoise, magenta, lime green and
sienna. If's fime to sketch.

~ 5
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6% Mini-Lesson
In other words, we could say...

In your groups:

1. Download '?¢ Mini-Lesson We Call It Art’

2. In the left column, look at the images
and read the description.

3. In the right column, paraphrase the
information and include descriptions of
the images.

4. Afterwards, we'll watch the video!
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frem the makers of sesame street
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Which words would be difficult for your
students?

> i r'sg
S HC o

How could they learn them in a dynamic way?

How helpful was the scaffold in understanding
the video and understanding the information?

et B S
4 Y

Which are prime colours and which are
secondary colours?

~_
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You just participated in a
Mini-Lesson

e Read the transcript, study the images

SCAFFOLD * Paraphrase the narration, using the
vocabulary from the left column

BODY OF LESSON Watch the video

Which words would be difficult for your students?
How could they learn them in a dynamic way?

FORMATIVE . : .
Which are prime colours and which are
ASSESSMENT secondary colours?

How helpful was the scaffold in understanding the
video and understanding the information?

«i»
+ 4+

+ 2+
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How can you adapt
this Mini-Lesson to

your classes? R‘NEOL"i'T‘HiCj

For example....Time
line of ancient
history

https://www.youtube.com/watchgv=rLFGra2TiTE




; 0 ¢How can you adapt
'F. this Mini-Lesson to
g) your classes?

For
U example....Sports
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Scuba-Diving
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Which essential elements

of CLIL did you use in this
Mini-Lesson?

La calidad y la ética de Dominio del afecto Hacer que el Contenido iyl
di 1. Puedes nombrar por esc0. +foman s penp plcas
CLIL es: b b il les 15 placas tecnics, s 2
J explicito y visible 2. Puedes explicar como las 58 musisn continuansats = | g
5 ‘pusden colsionar entrs 5 = =]
5 s o s placas tectonicas se afectan. o e g daciad S por = 8 E
e sencilamente cambiar el idioma
bata e ﬁ m Los alumnos Lenguale ey s,=2
N para todos riveles de sprendices 4 visualizan y 3. Puedes realizar emtngesss Etge
N o para suprimir el L1 ;@ Crear un ambiente de ob':“’!m t:s"d':fas peiones dentifc E o E
aprendizaje seguro — contenidos, el g, ndiso para 58 mussentan daspaciotaly g5
L [t /ZHow 10 7N Fasesisrrpn 1 expicar sus fimitaciones. como o hcen o caracoles & I8
:v:,/ Jngnnun\;»ome g i B ) destrezas del e :m "u::o:;m 5
Crear Destrezas del len;
alumnos if {“ﬂ‘/y R‘ pe——— 4, Podrés sintetizar las ideas de | 90¢ %Pl eissh
N No catalogar a los alumnos ¥ tus compafieros. P vatidns qus l prévime
N No soportar ni las burlas ni el sarcasmo enpiin ocurid n haks
%a - Q;&
o ” @ @—55 Reflejar en el aprendizaje
La interdependencia del Hacer que el lenguaje i
lenguaje y la cognicion CLIL €S un método de ensefianza con un académico sea visible @ Parar i comeradintodos s des
enfoque doble en el que se usa el L1y otro/s ;; s :M s [egm"t;-\; oo, j ol progreso & g os obieis
idi i . tono, el proceso de sprendizsie:
Promover la reflexion critica 'dloma(s para promoverilé _maesma 'amct del hechos, sin emocidn, sin usar la pimera ' considerar o que hay que cambiar para
en los contenidos y el lenguaje contenido como la adquisicion del lenguaje segin P shiadet e
...

| los niveles predefinidos.

@ Elaborar los andamiajes 5
Crear O para el contenido
Reflejar en la ©.g. ublizar los esquemas para destacar los hechos.
Tomarse tiempo para hacer Elaborar los ensefianza dlaves; utiizar los apartados: utlizar les anslogias; utiizar

que el aprendizaje sea andamiajes para el G "“"“"’::n”“’:"” Py fomerta les "‘",“': "h
A ; conadimisato y s compransion previs cras vinculos
significativo lenguaje v ek e i de s shimns. proveer b marcos ds pensamiart
2 o S e O y “"_EYHMR»NMM ::::Jﬂlyduhmmmlrhshmd-‘wm
V' orearbes conmicns (o4 atandery e e s s
v mlo:w\m a;a;h — ormenta e e e o g o tomaz
Recordar e &) I ?
ctegos, sl ez
b E ; Conectar con otros alumnos Asimetria de la
Trabaij laborati de CLIL sobre su idioma y conversacion en el
i X ar col rativo i
Prom:vir la an;t.mnmua aj @ Translanguaging cultura aula a favor del
el aprendiz . . b oni e
j m"'“" ,_"'m"'"f" m‘- €. induir el Listening en las e.g. mensajes por correo electrénico, @ alumnado
e nbs o b e o s V' sacar conchsionestrko deforma ncidal e intercambios, foros, analizar la ;
il dre e e e yiodcatler ooz Sl e e
:gounlu m s:: o proceso et i aanes e pferslplectwa de un evento cultural y/o il pervigtamniod SRS
s e un idioma y debatir o historico. .. profesorafel profesor
2 escribir sobre €l en otro...
"6 Mehisto &Lucietto (2011). See Mehisto (2012) Excellencein Bilingual Education: A Guide for School Principals. Cambridge University Press. . 2107,
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Christine Rubie-Davies CAMBRIDGE

BECOMING A
HIGH EXPECTATION
TEACHER

RAISING THE BAR

Excellence in Bilingual Education
A Guide for School Principals
The Cambridge Teacher

~..'-57f’- J

“APRENDIZAJE VISIBLE"

para profesores

Maximizando el impacto
on el aprendizaje

John Hatte

101 CAcademi_c
WHAT IF... D
VI;;I-{JEH():](‘:) 1,}?5%%%?}%‘83 s CA F F o L D l N G CIassroo?Tgk\Tlthl;stSersaC-!i:t!cgl)Trh]wﬁlg ‘ ‘ ' l l
et | T E C H N | Q u E s and Content Understandings

formative

assess?t/

LEARNING PROJECTS FOR LANGLIAGE TEACHING AND LEARNING
VOLUME 1

LANGUAGE ACQUISITION AND
SCAFFOLDING

Derwst Law Pate

Frwwerd Diil Mo

DONNA LEE FIELDS, PH.D

Jeff Zwiers &
£H, BT, E5L, CLk. b ey } Marie Crawford

o &




THANK YOU AND
SEE YOU SOON FOR SESSION 3!

HAVE FUN!!!
DONNA FIELDS

delfinesplaya@Gmail.com
scaffoldingmagic.com
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