19 Mini-Lesson
COMPARE sno CONTRAST
BILINGUAL EDUCATION anote CLIL APPROACH

e Choose roles

e Read the information of the different bilingual
models and the CLIL approach.

e Discuss with your group members.

e Make a list of 5 differences and similarities
between these two bilingual models.

e Write the list in the chat in the main room.



Bilingual Education. The common denominator of all schools which profess to have
a Bilingual Education programme is simply that some or all of the conftent-based
subjects are delivered through the medium of a second language, which is not the
mother tongue of the majority of the pupils.

Transitional

= Children not fluent in English are taught
some subjects in their native language.
Other subjects are taught in English.

Two-Way

14 Balanced Bilinguals
L q‘StuderrEhaedwelnpedprnﬁcienwinbnth \
| languages and are at age appropriste level
with positive cognitive effects. \

= Employs two teachers in a single
classroom. Instruction in the subject is
given in both English and another
language at the same time.

Immersion

Less Balanced Bilinguals

Students have developed proficiency inonly one
language and are not at age appropriate level with |
some postive and negative cognitive effects.

ransitional . _
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Students are not proficientin any language and are not \ rr_nsl lr.:;na
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at age appropriate level with major cognitive effects. .
Erngrams. = In specific classes, students speak and
write English for part or the majority of

English as a Second Language

the day.
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The CLIL Appl’OClCh. Content and Language Integrated Learning (CLIL) is an approach where students learn a subject and a

second language at the same time. CLIL is not a means of simplifying content or reteaching something students already know in a new
language. CLIL courses truly integrate the language and content in order to be successful — and success is determined when both the
subject matter and language is learned.

= CLIL promotes a deep level of

CLIL ESSENTIALS assimilation of language — as
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 giving students choices to make

+ teaching leaming skills

¥ negotiating decisions about the
learning process with students
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