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Other policy documents that further develop the 
educational principles and objectives of the CEFR: 
• a Guide for the development and implementation of curricula 

for plurilingual and intercultural education);
• a Handbook for curriculum development and teacher 

education concerning the  language dimension in all subjects.
• a Guide for the development of language education policies in 

Europe – from linguistic diversity to plurilingual education;
• policy guidelines and resources for the linguistic integration of 

adult migrants;
• guidelines for intercultural education and an Autobiography of 

Intercultural Encounters;
• the framework of competences for democratic culture.
• education, mobility, otherness: the role of mediation in schools

Context of the CEFR/CV

https://rm.coe.int/16806ae621
https://rm.coe.int/a-handbook-for-curriculum-development-and-teacher-training-the-languag/16806af387
https://rm.coe.int/16802fc1c4
http://www.coe.int/en/web/lang-migrants/officials-texts-and-guidelines
http://www.coe.int/t/dg4/autobiography/default_en.asp
https://rm.coe.int/16806ccc0c
https://rm.coe.int/education-mobility-otherness-the-mediation-functions-of-schools/16807367ee
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• unidimensional view multidimensional view 
• school subject life trajectory
• native speaker proficient speaker
• multilingualism plurilingualism
• elitist education inclusive education
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• “Communication is an integral part of tasks where 
participants engage in 
• interaction,
• production, 
• reception,
• mediation, 
or a combination of two or more of these”

(CEFR, p. 157)

Four modes not Four skills



Profiling not levelling

Proficiency Profile



Profiling not levelling

Needs Profile



CEFR illustrative descriptors

• independent, stand-alone descriptors
• not primarily intended for assessment
• do not attempt to cover each relevant aspect at 

every level 
• are presented as non-mandatory examples
• provide only illustrations of competence at the 

different levels. 
• focus on aspects that are new and salient – not 

comprehensive
• open-ended and incomplete



Uses of the descriptors

• relating learning aims to real world language use, 
thus giving a framework to action-oriented learning
• providing transparent ‘signposting’ to learners, 

parents, sponsors
• offering a ‘menu’ to negotiate priorities with adult 

learners in a process of ongoing needs analysis
• suggesting classroom tasks to teachers, usually 

tasks that will involve activities described in several 
descriptors
• introducing criterion-referenced assessment with 

the criteria relating to an external framework (CEFR)
• teacher assessment / self-assessment
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In mediation, the user/learner acts as a social agent 
who creates bridges and helps to construct or convey 
meaning, sometimes within the same language, 
sometimes from one language to another (cross-
linguistic mediation). The focus is on the role of 
language in processes like creating the space and 
conditions for communicating and/or learning, 
collaborating to construct new meaning, encouraging 
others to construct or understand new meaning, and 
passing on new information in an appropriate form. 
The context can be social, pedagogic, cultural, linguistic 
or professional. (CV, p.99)

Mediation



Mediating a text  
§ Relaying specific information
§ Explaining data (e.g. in graphs)
§ Processing text
§ Translating written text
§ Listening & note-taking
§ Expressing a personal response to 

creative text (including literature)
§ Analysis and criticism of creative text 

(including literature)

Mediation strategies
§ Linking to previous knowledge
§ Breaking down complicated 

information
§ Adapting language
§ Elaborating a dense text
§ Streamlining a text

Mediating concepts
§ Facilitating collaborative interaction 

with peers                      
§ Collaborating to construct meaning
§ Managing interaction          
§ Encouraging conceptual 

thought

Mediating communication
§ Facilitating pluricultural space                   
§ Acting as an intermediary
§ Facilitating communication in delicate 

situations / disputes

Plurilingual/cultural competence
§ Building on pluricultural repertoire    
§ Plurilingual comprehension
§ Building on plurilingual repertoire

Category overviews



Mediating concepts – collaborative group work
• Can use questions, comments and simple reformulations to 

maintain the focus of a discussion.
• Can ask questions to invite people to clarify their reasoning.

Facilitating pluricultural space
• Can support an intercultural exchange using a limited repertoire to 

introduce people from different cultures and to ask and answer 
questions, showing awareness that some questions may be 
perceived differently in the cultures concerned.

Plurilingual
• Can exploit creatively his/her limited repertoire in different 

languages for everyday contexts, in order to cope with an 
unexpected situation. 

Descriptors   (B1) 
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bilingual teaching of non-language subjects or  
immersion – stimulate the language acquisition 
process. Action and content-based foreign lan-
guage teaching also implies working on language 
resources as such, but the selection of the latter 
and progression in this area must be determined 
by the targeted action competences. Alongside 
foreign language teaching delivered in the class-
room, one can teach a subject either partly (bi-
lingual teaching of non-language subjects) or 
entirely in a foreign language (immersion). This 
type of teaching can be of variable duration and 
underlines the connection between language 
learning and content learning. Another compo-
nent is apparent, at least in part, outside the for-
eign language class: the exchange and education 
through contact, which is considered as a neces-
sary complement in that it makes it possible to 
develop intercultural competences as well as the 
capacity for action in a foreign language and that, 
moreover, it also often has a positive effect on the 
learners’ motivation. Finally, the concept of inte-
grated language promotion exceeds the bounds 
of foreign language teaching; it deals with the in-
tention to expressly encourage students in every 
subject to develop their competences in the lan-
guage of schooling.

The Passepartout project clearly demonstrates 
that implementing multilingually oriented lan-
guage teaching methodology in a region must 
be based on a joint political decision of the 
cantons concerned. This is also the observa-
tion of Ca valli, Coste, Crisan and van de Ven 
(2009) in their study on the conditions for the 
feasibility of a multilingual and intercultural 
education; they point out the following: If one 
of the objectives is the development of indi-
vidual repertoires through teaching, which does 
not concern only a small, privileged elite but 
the entire school population, multilingual and 
intercultural education can only be the fruit 
of a strong stance and of a conscious, con-
crete commitment of the political decision- 
makers. 

Although the Passepartout project indubitably 
has a pioneering role in the implementation of a 
multilingually oriented language teaching meth-
odology in Switzerland, it also demonstrates the 
difficulty that lies in trying to coordinate all the 
language methodologies, given that integration 
of the language of schooling has not (yet) been 
achieved in this project, even though it serves 
as an example.

Passepartout

Horizontal  
methodological  

coherence
 

Content-based 
and action-oriented 

foreign language  
teachingBilingual teach-

ing of non-language 
subjects

ELBE 
Language and culture 

awareness

Exchange and  
education through 

contact

Integrated language 
promotion

Multilingual
methodology

Integrated Approach

http://www.edk.ch/dyn/12040.php
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Reception
Production
Interaction 
Mediation

Text processing

InterculturalityGroupwork   

Integrated Approach

TASK 



1/26/20 28

Integrated Approach

Teaching

• Text 
processing

• Groupwork
• Intercultural 

Competence

Learning
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processing
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• Production
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• Reception
• Production
• Interaction
• Mediation
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• Reception
• Production
• Interaction
• Mediation
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Integrated Approach

Teaching

• Descriptors

• Mediation

Learning

• Objectives 
• Instructions

• Mediation

Assessing

• Criteria

• Mediation

Complete Process 

All the components or one only
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